
FREEHOLD BOROUGH SCHOOL DISTRICT 

280 Park Avenue 

Freehold, NJ 07728 

Monmouth County 

Office of Curriculum & Instruction 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Course Title: English Language Arts  

Grade: 1 
 

 

 

Board of Education Adoption Date:  June 21, 2016 

  



ii 
 

Freehold Borough Board of Education 

Dr. Michael Lichardi, President  Mrs. Susan Greitz, Vice President 

Mr. Paul Ceppi 

Mr. Paul Jensen 

Mrs. Annette Jordan 

Mr. James Keelan 

Mr. Bruce Patrick 

Mrs. Margaret Rogers 

Mrs. Michele Tennant 

 

District Administration 

Rocco Tomazic, Ed. D., Superintendent 

Joseph Howe, School Business Administrator 

Cheryl Romano, Director of Curriculum & Instruction 

Jennifer O’Shea, Director of Special Programs 

Jennifer Donnelly, Director of Technology & Assessment 

Cecilia Zimmer, Supervisor of Instruction – ESL, Bilingual & World Languages 

Ronnie Dougherty, Principal – Freehold Intermediate School 

John Brovak, Assistant Principal – Freehold Intermediate School 

Patrick Mulhern, Principal – Park Avenue Elementary School 

William Smith, Principal – Freehold Learning Center 

 

Curriculum Committee 

Veronica Fiori 

 

 

 

 

 

 

 

 



iii 
 

Freehold Borough School District 

District Mission 

We will inspire the creativity and imagination of all students and empower them as 

knowledgeable, skillful, and confident learners who flourish and contribute willingly in a 

changing world. 

Core Beliefs 

We believe that: 

 All people have inherent worth. 

 Life-long learning is basic to the survival and advancement of society. 

 The primary influence on the individual's development is the family in all its forms. 

 Valuing diversity is essential to individual growth and the advancement of society. 

 All individuals have strengths and human potential has no known limits. 

 Democracy thrives when individuals accept responsibility for their choices. 

 Being trustworthy builds trust. 

 Creativity and imagination are essential for society to flourish. 

 A safe environment is essential for the well-being of the individual and for society to 

flourish 
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Freehold Borough School District 

Philosophy 

The philosophy for our curriculum is developed with a democratic system of beliefs and values.  

Believing that our students deserve the best education, our curriculum is aligned to the most 

current New Jersey Core Curriculum Content Standards and current statewide assessments.  Our 

scope and sequence is vertically and horizontally aligned.  The progression of objectives 

embraces decades of rigorous research, conducted both independently and at the university level, 

and acknowledges that children develop differently and that learning experiences and strategies 

for performance are differentiated.  Our borough is a diverse community, rich in tradition and 

spirit.  Knowledge is a fusion balancing authentic experience and content, which language arts 

literacy skills are integrated with other content areas.  Our curriculum contains common 

expectations that are rigorous and student centered, and teachers, who are most proximal to the 

children, will use this document as an instrument to ensure student success. 

To ensure that our children are successful and receive the best education, this curriculum 

document, our staff will continuously collaborate on this living document.  We will develop 

purposeful and effective formative and summative assessments which measure growth of our 

curriculum and inform our instruction.  Finally, we will continuously seek to grow professionally 

through professional development, which is aligned to statewide regulations, but specifically 

geared to benefit our curriculum, school, and children. 

General Curriculum & Instruction Objectives 

 Teachers will employ lessons that are aligned to our curriculum and framed utilizing 

current research-based methods and techniques that focus on student achievement 

 Our lessons will be structured according to statewide and district standards and our 

teachers will have flexibility to ensure that lessons meet the needs of all learners 

 Units and lessons will be differentiated  

 Curriculum is be student focused on success and balances developmental theory and 

psychometric standards 

 Democratically developed benchmarks and assessments will be utilized to gauge student 

and curricular growth.  Assessment will be multidimensional and developed according to 

student need. 
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Educational Outcome Goals/Course Overview 

Grade One students will continue developing the reading and writing skills previously attained in 

Kindergarten. In grade one; students make the transition from “Learning to read” to “Reading to 

learn.”  Teachers will support students’ growth and foster their love for reading by providing a 

safe, nurturing, and engaging learning environment. Teacher will be using the “Reading 

Workshop Framework” during literacy instruction.  

This model involves encouraging your students to choose their own books as well as providing 

significant amounts of time for them to read independently. By allowing your students to choose 

their own books, you can foster a love of reading that will last a lifetime. Research shows that 

when children spend more time reading, they become better readers. With a little guidance and 

encouragement from a teacher who loves to read, students can learn to select appropriate books 

and discover joy in reading.   

The reading workshop model consists of: 

10-15 min Mini-Lesson 

40-45 min Independent Reading 

Literacy Centers  

and  

Guided Reading  

5-10 min Group Share 

 

Independent Reading 

Students spend time each day reading independently. This is a time to grow independence in 

reading. Each student has his/her own tub, bag or box that holds their independent books. 

Readers should have 2-3 books on their independent level that they have not read in a group, and 

2-3 books that are on their instructional level that they have worked on in a small group, and 

possibly a free choice book that is not leveled.  

 

Guided Reading 

Guided reading is a small group reading instruction strategy (4-5 students per group) designed to 

provide differentiated teaching that supports students in developing reading proficiency. During 

this time, teacher will gather anecdotal records and running records to assess and monitor 

students’ reading behaviors. The teacher will use this information from the conferences to plan 

instruction during guided reading. While students are meeting in guided reading groups, the 

remainder of the students should be participating in literacy centers and/or independent reading. 
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Read Aloud 

Read aloud should be a separate time in addition to your reading workshop block. Depending on 

the unit of study you read aloud may be connected to your reading workshop block or it may be 

at a different time of day. Your read aloud block should be approximately 15 minutes.  

 

 

Teacher and students will use participate in Jumpstart instruction for 25-30 min.  
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Core Materials 

Mentor Texts: 

(Connecting) 

Bein’ With You This Way by, Lisa Nikola 

The Three Little Wolves and the Big Bad Pig by, Eugene Trivizas 

Big Blue Whale by, Nicola Davies 

Biggest, Strongest, Fastest by, Steven Jenkins 

Tell Me Again About the Day I was Born by, Jamie Lee Curtis 

Measuring Penny by, Loreen Leedy 

Fairly Fairy Tales By, Esme Raji Codell 

Dinosaurs Came With Everything By, Elise Broach 

 

(Visualizing)  

Night Driving by, John Coy 

On Earth By, Brian Karas 

The Black Book of Colors By, Menena Cottin 

As the Crow Flies By, Gail Hartman 

At the Beach By, Voun Huy Lee 

Hello Ocean By, Pam Munoz Ryan 

In a Nutshell By, Joseph Anthony 

 

(Questioning)  

Stone Soup By, Heather Forest 

Parts By, Todd Arnold 

The Stray Dog By, Marc Simont 

A Log’s Life By, Wendy Pfeffer 

Jackalope By, Janet Stevens 

Farfellina and Marcel By, Holly Keller 

Best Foot Forward:  Exploring Feet, Flippers and Claws By, Ingo Arndt 

 

(Infer) 

Animals:  Black and White By, Phyllis Limbacher Tildes 

Storm is Coming By, Heather Tekavec 

Louis the Fish By, Arthur Yorinks 

When Autumn Comes By, Robert Maass 

Flower Garden By, Eve Bunting 

Journey By, Aaron Becker 

Say Hello By, Jack Foreman 

Curious George By, H.A. and Margret Rey 

 

(Determine Importance) 

 Arthur Writes a Story By, Marc Brown 

The Important Book Margaret Wise Brown 
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What Makes a Bird a Bird By, May Garelick 

Wednesdays Surprise By, Eve Bunting 

Sophie’s Masterpiece By, Eileenn Spinelli 

The Reasons for Seasons By, Gail Gibbons 

Alligators and Crocodiles By, Gail Gibbons 

 

(Synthesize)   

Moon By, Melanie S. Mitchell 

If You Decide to go to the Moon By, Faith McNulty 

The Moon Book By, Gail Gibbons 

Horrible Harry Goes to the Moon By, Suzy Kline 

Explore Africa By, Bobbie and Rebecca Sjonger Kalman 

Bringing the Rain to Kapiti Plain By, Verna Aardema 

A for is Africa By, Ifeoma Onyefulu 

Mama Panya’s Pancakes:  A Village Tale From Kenya By, Mary and Rich Chamberlin 
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Pacing Guide 

Unit Anticipated Timeframe 

Unit 1 

Launching the Reading Workshop 

Metacognition 

Reading Strategies to Tackle Difficult        

Words  

5 Weeks  

Unit 2 

Story Elements and Retelling  

Schema and Connections 

4 Weeks  

Unit 3  

Visualizing  

Understanding Characters In and Across Texts 

4 Weeks  

Unit 4  

Non-Fiction Unit     

4 Weeks  

Unit 5  

Asking Questions  

Monitoring Comprehension 

3 Weeks  

Unit 6 

Making Inferences 

4 Weeks  

Unit 7  

Determining Importance  

4 Weeks  

Unit 8 

Summarizing and Synthesizing Information  

 

2 Weeks  
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Unit Plan Title 

 

Launching the Reading Workshop 

Metacognition 

Reading Strategies to Tackle Difficult Words-Unit 1 

Suggested Time Frame   5 weeks  

 

 

Overview / Rationale 

 

This unit of study is the introduction to the reader’s workshop. Teacher and students will focus 

on building a community of learners while developing good reading habits. Students will focus 

on their reading as they build their stamina, care and manage for their books, and learn how to 

interact with the materials they will be using in the classroom independently and as a group. 

With teacher assistance, students will learn the main components of the reading workshop 

framework and what their role is within their community in order to facilitate learning as they 

move towards independence. Therefore, the launching unit will consist of a number of lessons 

addressing the management and procedures needed to be in place in order to foster independence 

and create a more meaningful experience for you and your students.   

 

Independent Reading 

Students should be spending time each day reading independently. This is a time to grow 

independence in reading. During this unit, the teacher is setting the expectations for what this 

practice will look like for the rest of the school year. Routines will be set in place in order to 

make this time a productive one.  As students become familiar with the routine and expectations, 

students can begin “book shopping”. Each student should have his/her own tub, bag or box that 

holds their independent books. Readers should have 2-3 books on their independent level that 

they have not read in a group, and 2-3 books that are on their instructional level that they have 

worked on in a small group, and possibly a free choice book that is not leveled. Teacher will 

begin tracking; encouraging and rewarding the time students spend reading independently 

following the class rules setup as a class.  

 

Guided Reading 

Guided reading time will be used during the first weeks to assess students reading levels. Guided 

reading will begin after assessing using the information collected.  While students are meeting in 

guided reading groups, the remainder of the students should be participating in literacy centers 

and/or independent reading. 

 

Read Aloud 

Read aloud should be a separate time in addition to your reading workshop block. Depending on 

the unit of study you read aloud may be connected to your reading workshop block or it may be 

at a different time of day. Your read aloud block should be approximately 15 minutes.  
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Stage 1 – Desired Results  

Established Goals: Common Core Standards  

 

Reading Literature 

 

RL.1.1 Ask and answer questions about key details in a text.  

 

RL.1.3 Describe characters, settings, and major events in a story, using key details. 

 

RL.1.7 Use illustrations and details in a story to describe its characters, setting, or events.  

 

 

Reading Informational Text 

 

RI.1.7 Use the illustrations and details in a text to describe its key ideas.  

 

 

 

Reading:  Foundational Skills 

 

RF.1.1 Demonstrate understanding of the organization and basic features of print.  

a. Recognize the distinguishing features of a sentence (e.g., first word, capitalization, ending 

punctuation). 

 

 RF.1.2 Demonstrate understanding of spoken words, syllables, and sounds (phonemes).  

a. Distinguish long from short vowel sounds in spoken single-syllable words.  

b. Orally produce single-syllable words by blending sounds (phonemes), including consonant     

blends.  

c. Isolate and pronounce initial, medial vowel, and final sounds (phonemes) in spoken single-

syllable words.  

d.  Segment spoken single-syllable words into their complete sequence of individual sounds 

(phonemes) 

 

RF.1.3 Know and apply grade-level phonics and word analysis skills in decoding words.  

a.  Know the spelling-sound correspondences for common consonant digraphs (two letters that 

represent one sound) 

b. Decode regularly spelled one-syllable words.   

d. Use knowledge that every syllable must have a vowel sound to determine the number of 

syllables in a printed word.  

g. Recognize and read grade-appropriate irregularly spelled words.  

 

RF.1.4 Read with sufficient accuracy and fluency to support comprehension.  

a. Read grade-level text with purpose and understanding.  

b. Read grade-level text orally with accuracy, appropriate rate, and expression.  

c. Use context to confirm or self-correct word recognition and understanding, rereading as 

necessary.  



8 
 

 

Writings 

 

W.1.3 Write narratives in which they recount two or more appropriately sequenced events, 

include some details regarding what happened, use temporal words to signal event order, and 

provide some sense of closure.  

 

W.1.8 With guidance and support from adults, recall information from experiences or gather 

information from provided sources to answer a question.  

 

Speaking and Listening 

 

SL.1.1 Participate in collaborative conversations with diverse partners about grade 1 topics and 

texts with peers and adults in small and larger groups.  

a. Follow agreed-upon rules for discussions (e.g., listening to others with care, speaking one at a 

time about the topics and texts under discussion).  

b. Build on others’ talk in conversations by responding to the comments of others through 

multiple exchanges.  

c. Ask questions to clear up any confusion about the topics and texts under discussion.  

 

SL.1.2  Ask and answer questions about key details in a text read aloud or information presented 

orally or through other media 

 

S.L. 1.3 Ask and answer questions about what a speaker says in order to gather additional 

information or clarify something that is not understood. 

 

S.L. 1.4 Describe people, places, things and events with relevant details, expressing ideas and 

feelings clearly. 

 

SL.1.5 Add drawings or other visual displays to descriptions when appropriate to clarify ideas, 

thoughts, and feelings.  

 

S.L.1.6 Produce compete sentences when appropriate task and situation. 

 

Language 

 

L.1.1 Demonstrate command of the conventions of standard English grammar and usage when 

writing 

a. Print ALL upper and lowercase letters 

e. Use verbs to convey a sense of past, present, and future (E.g.  Yesterday I walked home;  

Today I walk home;  Tomorrow I will walk home). 

f. Use frequently occurring adjectives. 

 

L.1.2 Demonstrate command of the conventions of standard English capitalization, punctuation, 

and spelling when writing. 

a.  Capitalize dates and names of people 
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b. Use end punctuation for sentences 

e. Spell untaught words phonetically, drawing on phonemic awareness and spelling conventions 

 

L.1.6 Use words and phrases acquired through conversations, reading and being read to, and 

responding to texts, including using frequently occurring conjunctions to signal simple 

relationships (because) 

 

 

 

 

Enduring Understandings: 

 Readers use strategies to construct meaning, 

monitor and clarify what they are reading.  

 Readers develop a deeper understanding 

through reflection of text. 

 

 

Essential Questions: 

 How do readers prepare for reading? 

 What are readers thinking about while they 

read? 

 How can readers think deeply about what 

they are reading? 

 How do readers interact with the text while 

reading?  

Knowledge: 

 Students will understand and use the 

structures and routines of Reading 

Workshop. 

 Students will understand themselves as 

readers. 

 Students will learn strategies for staying 

focused on their reading. 

 Students will understand how to think and 

talk about books with others. 

Skills: 

 Students will build their reading stamina and 

begin reading independently. 

 Students will begin interacting with text by 

becoming aware of their thinking . 

 Students will begin building an 

understanding of the genres, themes, and 

authors they might like as readers.  

 

In this unit plan, the following 21st Century Life and Careers skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Career Ready Practices 

9.1 Personal Financial Literacy  E CRP1.    Act as a responsible and 

contributing citizen and employee. 

 Income and Careers   CRP2.    Apply appropriate academic 

and technical skills. 

 Money Management   CRP3.    Attend to personal health 

and financial well-being. 

 Credit and Debt Management  E-T CRP4.    Communicate clearly and 

effectively and with reason. 

 Planning, Saving, and Investing   CRP5.    Consider the environmental, 

social and economic impacts of 

decisions. 
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 Becoming a Critical Consumer  E CRP6.    Demonstrate creativity and 

innovation. 

 Civic Financial Responsibility   CRP7.    Employ valid and reliable 

research strategies. 

 Insuring and Protecting  E CRP8.    Utilize critical thinking to 

make sense of problems and 

persevere in solving them. 

9.2 Career Awareness, Exploration, and 

Preparation 

  CRP9.    Model integrity, ethical 

leadership and effective management. 

X Career Awareness   CRP10.  Plan education and career 

paths aligned to personal goals. 

 Career Exploration  E CRP11.  Use technology to enhance 

productivity. 

 Career Preparation  E CRP12.  Work productively in teams 

while using cultural global 

competence. 

Interdisciplinary Connections 

Math, Social Studies, Science, Music, Art, Physical Movement, Technology 

 

 

 

Student Resources 

Primary Source  

Readings 

Leveled classroom libraries 

Guided reading materials  

Secondary Source 

Readings 

Trade books  

Supporting Text pages  

Teacher Resources 

Texts: 

 

 A-Z leveled classroom libraries  

 Guided Reading, Teaching for Comprehension and Fluency, The Continuum of Literacy 

Leaning, and Word Matters Fountas and Pinnell  

 Guided Reading Library  

 Jumpstart to Literacy Binders  

 

 

 

Supplemental Workbooks: 

 

Websites: 

 http://www.readworks.org/ 

 https://www.readinga-z.com/ 

 www.starfall.com 

 http://www.carlscorner.us.com/ 

http://www.readworks.org/
https://www.readinga-z.com/
http://www.starfall.com/
http://www.carlscorner.us.com/
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 www.readwritethink.org 

 

 

Worksheets: 

 

Reading Log (see appendix) 

Reading Goal Sheet (see appendix) 

List of Observable Reading Behaviors (see appendix)  

 

 

Videos: 

 

Anchor Charts Suggestions for this Unit of Study:  

 

 

http://www.readwritethink.org/
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Stage 2 – Assessment Evidence 

Performance Task(s): 

Writing piece 

FRY word assessment every 4 weeks 

Running Records 

Small group/guided reading work   

Other Evidence: 

Exit Tickets 

Learning Scales 

Benchmarks 

Rubrics  

Anecdotal Records  

Completed Graphic Organizers 

 

Stage 3 – Learning Plan 

Instructional 

Strategies 

Descriptions 

 

Suggested 

Learning 

  

 Readers will take a tour of the classroom and become familiar with the 

location of the whole group lesson area, the leveled classroom library, 
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Activities 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

*Throughout the 

week, the teacher 

will share his/her 

thinking while 

reading and 

continue recording 

it on the “Reading 

is Thinking” chart 

created earlier in 

the week. Teacher 

will encourage 

students to pay 

attention to the 

way they think 

during reading. 

Students will share 

guided reading area, independent reading area, centers, and materials.  

 Readers will be introduced to the materials and/or resources they will 

need to bring with them during reading time at school and home: book 

baggies, reading folders, reading logs, center materials, etc.  

 Readers will be able to move to and from the rug according to the 

routines established in class. Teacher can assign turn and talk partners 

and/or seats for the students.  

 Readers will learn to turn and talk and where to turn to in case their 

partner is absent.  

 Readers will learn what the reading workshop is and what it looks like, 

sounds like, and feels like.  

 Readers will learn the different ways students can read: pictures, words, 

retelling.  

 Readers will learn how to use the leveled classroom library: how and 

when students will go “book shopping” for their leveled books. Readers 

take care of the books in the library by: 

 Knowing what types of texts are in the library. 

 Borrowing and returning books carefully. 

 Being responsible for library housekeeping.  

 Following the system for taking books home and bringing them 

back.  

 Readers will learn what independent reading is: what it looks like, 

sounds like, and feels like.  

 Teacher and students will generate a classroom chart displaying the 

routines/ good classroom behavior expected during reading workshop. 

Teacher might want to begin tracking the number of minutes students 

read independently displaying all expectations set as a class. Teacher 

and students can determine several goals and ways to celebrate success 

as the students’ reading stamina increases.  

 Teacher will introduce Literacy Center 2 and how and when to move 

from group to group.  

 Teacher will introduce Literacy Center 3 and how and when to move 

from group to group.  

 Teacher will introduce Literacy Center 4 and how to move from group 

to group.  

 Teacher will model “Thinking is Reading” by thinking aloud his/her 

thinking. Students will learn that reading is thinking and begin to chart 

different ways they think as they read.  

 Teacher will introduce a reading log, explain how to fill it out, 

emphasize daily homework, and review with students the three different 

ways they can read at home: read words, read pictures, or retell.  

 Readers will be able to use post-its (or any other teacher preferred tool) 

to mark parts of their reading (drawing-coding) where they noticed their 

brains thinking.  
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their thinking with 

the class as the 

teacher keeps on 

recording this 

information onto 

their class chart.* 

 

 Readers will learn how to turn and talk to their partners on the rug and 

what to do if their partner is absent.  

 Readers will differentiate just right books from easy and challenging 

books.  

 Readers will learn the main differences between fiction and non-fiction 

books. Readers will learn how fiction and non-fiction books are arranged 

within the classroom library.  

 Teacher will introduce guided reading: what it looks like, sounds like, 

and feels like. Teacher will introduce/review routines to assist students 

in problem solving and foster independence i.e.: ask three before me, 

work cooperatively, shared reading, buddy reading, etc. Students will be 

made aware of their reading levels and be able to discuss realistic goals 

and timeframes for growth.  

 Teacher will continue reinforcing the roles and responsibilities of 

students and teacher during guided reading. Discuss when to interrupt 

and when not to interrupt a guided reading session. Teacher and student 

can create a chart: “During guided reading, teacher’s responsibilities, 

and students’ responsibilities” Teacher will continue tracking students’ 

independent reading time on task and celebrating progress. Students will 

learn where to keep their guided reading books, how to treat them, how 

to take them home and back, and what to bring with them to guided 

reading.  

 Teacher will introduce proper ways to share the work we have done 

during our reading 5-7 minutes before the end of the workshop. Teacher 

will introduce different ways to share students’ work.  

 Teacher and students will look at the information collected on the 

“Reading is Thinking” chart. Teacher and students will read the thinking 

the teacher has recorded on the chart. Teacher and students will begin 

exploring some of the thinking occurring: “Have you noticed we think a 

lot about what we think will be happening in the story?” “I noticed that 

many of you are reminded of something that happened to you or that you 

have heard of happening to someone while you are reading and this is 

excellent. We always want to be thinking as we are reading and making 

those connections is very important to become better readers.” “I have 

also noticed that I stop to think a lot about the words I do not find easy 

to sound out” “I realized that---- has stopped and thought about the way 

he/she feels when he reads. For example, he/she thought this part of his 

book-----was funny/sad/confusing…”  etc. The teacher might want to 

create a chart where the different kinds of thinking are being sorted out: 

Connections, Predictions, Figuring out Words, etc. Teacher will explain 

to students that we will be learning about all the different kinds of 

thinking that should be happening in our brains as we become better 

readers.  

 Good readers think about their thinking (metacognition). Good readers 

keep track of their ideas while reading. Teacher and students will use 
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their “Thinking is Reading” Chart to create codes for the “think marks” 

they will be using during their reading (see anchor chart suggestions) i.e. 

* important part  

LOL funny part  

? confusing part  

 prediction  

 

*Students should continue practicing coding their books to mark their 

thinking. Teacher might want to provide sentence starters to each one of 

the codes you’ve come up as a class in order to facilitate student 

conversation about their books. Teacher might also want to do a lesson 

on how we hold conversations about our books as readers.  

 

 

Reading Strategies to Tackle Difficult Words (2-3 strategies per day) 

 Good readers STOP when they come to a word they do not know 

 Good readers skip the word and reread trying to figure out the word by 

using the words around it.  

 Good readers get their mouths ready by looking at the word 

 Good readers look for chunks in words  

 Good readers for little words and endings  

 Good readers look at the first three letters of the word and try to sound it 

out. 

 Good readers use their thumbuddy 

 Good readers link the word to a word you know. 

 

Action Reading (Weeks 1-2 Review K Action Reading) 

Week 1:  Aah, Buh, Cuhs (props, pictures, sounds) 

Week 2:  Aah, Buh, Cuhs (props, pictures, sounds) 

Weeks 3 and 4:  (Short vowel chunks) an, en, in, on, un  

Week 5:  ing 

 

FRY Words (Weeks 1-6 Review K FRY words) 

Week 1:  I, am, the, little, big, to, a, at  

Week 2:  have, is, it, went, and, we, my, like 

Week 3:  yes, no, he, for, in, me, she, with 

Week 4:  see, look, can, they, you, of, are, that 

Week 5:  do, one, two, three, four, five, here, go 

 

Language 

Week 1:  Print all upper and lowercase letters 

Week 2:  Capitalize dates and names of people, use commas in dates and to 

separate single words in a series 
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Week 3:  Use end punctuation for sentences 

Week 4:  Use verbs to convey a sense of past, present and future 

Week 5:  Use frequently occurring adjectives, spell untaught words 

phonetically, drawing on phonemic awareness and spelling conventions 

Week 6:  Use frequently occurring conjunctions to signal simple 

relationships 

 

 

Writing (Narrative) 

Weeks 1-4 Students will learn about the expectations and their role in the 

writing workshop. Students will begin exploring different strategies good 

writers use to generate ideas for narrative writing. Students will generate 

lists with different ideas for future writing. Students will begin narrowing 

some of those ideas to a specific moment in time (watermelon vs. seed 

stories) Students will go back and reflect on their lists and begin free-

writing or expanding on some of those ideas. Students will share and 

discuss their lists and memories with their partners, groups, and/or class. 

With teacher assistance students will begin extending those ideas through 

writing or drawing.  

 

Modifications Special Education Students: (These are just suggested ideas to modify 

instruction.  All modifications and accommodations should be specific to 

each individual child’s IEP) 

How to Adapt Your Teaching Strategies to Student Needs 

 

English Language Learners: 

How to adapt lessons for ELL students by Dr. Denise Furlong 

 

Students at Risk of Failure: 

Modifications and Accommodations for At Risk Students 

 

Gifted Students: 

Gifted Students Modifications 

 

D indicates differentiation at the lesson level 

http://www.readingrockets.org/article/how-adapt-your-teaching-strategies-student-needs
https://drive.google.com/a/freeholdboro.k12.nj.us/file/d/0BytNJjFPyeFOeEptdDdJSXFaSHc/view?usp=sharing
https://www.understood.org/en/learning-attention-issues/treatments-approaches/educational-strategies/common-modifications-and-accommodations
http://www.nagc.org/resources-publications/resources/timely-topics/common-core-state-standards-national-science-0
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Unit Plan Title 

 

Story Elements and Retelling  

Schema and Connections 

Suggested Time Frame 4 weeks  

 

 

Overview / Rationale 

 

In this unit, students will continue building on skills acquired in the previous unit. Students will 

learn that reading is a cognitive process that involves comprehension of ideas. Retelling is a 

strategy that requires readers to activate their knowledge of how stories work and apply it to the 

new reading. During retelling students must sequence, determine what is important, summarize 

information and make inferences.  

In this unit, students will also be learning about activating schema and making connections as 

effective strategies to help us become better readers. Students will learn that schema is the 

background knowledge and experience readers bring to the text. Good readers draw on prior 

knowledge and experience to help them understand what they are reading and be able to make 

connections. Struggling readers often read without stopping to consider whether the text makes 

sense based on their own background knowledge, or whether their knowledge can be used to 

help them understand confusing or challenging materials. By teaching students how to connect to 

text they will be able to enhance their comprehension of the story.   

 

Independent Reading 

Students should be spending time each day reading independently. This is a time to grow 

independence in reading. Each student should have his/her own tub, bag or box that holds their 

independent books. Readers should have 2-3 books on their independent level that they have not 

read in a group, and 2-3 books that are on their instructional level that they have worked on in a 

small group, and possibly a free choice book that is not leveled. Teacher can continue tracking, 

encouraging and rewarding the time students spend reading independently following the class 

rules setup as a class.  

 

Guided Reading 

Guided reading should continue during this unit. You will want to use information from the  

conferences you have had so far with your students as well as the running records you have done 

to help plan your guided reading groups. While students are meeting in guided reading groups, 

the remainder of the students should be participating in literacy centers and/or independent 

reading. 

 

Read Aloud 

Read aloud should be a separate time in addition to your reading workshop block. Depending on 

the unit of study you read aloud may be connected to your reading workshop block or it may be 

at a different time of day. Your read aloud block should be approximately 15 minutes.  
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Stage 1 – Desired Results  

Established Goals: 

Established Goals: Common Core Standards  

 

Reading Literature 

 

RL.1.1 Ask and answer questions about key details in a text.  

 

RL.1.3 Describe characters, settings, and major events in a story, using key details. 

 

RL.1.7 Use illustrations and details in a story to describe its characters, setting, or events.  

 

 

Reading Informational Text 

 

RI.1.7 Use the illustrations and details in a text to describe its key ideas.  

 

 

 

Reading:  Foundational Skills 

 

RF.1.1 Demonstrate understanding of the organization and basic features of print.  

a. Recognize the distinguishing features of a sentence (e.g., first word, capitalization, ending 

punctuation). 

 

 RF.1.2 Demonstrate understanding of spoken words, syllables, and sounds (phonemes).  

a. Distinguish long from short vowel sounds in spoken single-syllable words.  

b. Orally produce single-syllable words by blending sounds (phonemes), including consonant     

blends.  

c. Isolate and pronounce initial, medial vowel, and final sounds (phonemes) in spoken single-

syllable words.  

d.  Segment spoken single-syllable words into their complete sequence of individual sounds 

(phonemes) 

 

RF.1.3 Know and apply grade-level phonics and word analysis skills in decoding words.  

a.  Know the spelling-sound correspondences for common consonant digraphs (two letters that 

represent one sound) 

b. Decode regularly spelled one-syllable words.   

d. Use knowledge that every syllable must have a vowel sound to determine the number of 

syllables in a printed word.  

g. Recognize and read grade-appropriate irregularly spelled words.  

 

RF.1.4 Read with sufficient accuracy and fluency to support comprehension.  

a. Read grade-level text with purpose and understanding.  

b. Read grade-level text orally with accuracy, appropriate rate, and expression.  

c. Use context to confirm or self-correct word recognition and understanding, rereading as 
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necessary.  

 

Writings 

 

W.1.3 Write narratives in which they recount two or more appropriately sequenced events, 

include some details regarding what happened, use temporal words to signal event order, and 

provide some sense of closure.  

 

W.1.8 With guidance and support from adults, recall information from experiences or gather 

information from provided sources to answer a question.  

 

Speaking and Listening 

 

SL.1.1 Participate in collaborative conversations with diverse partners about grade 1 topics and 

texts with peers and adults in small and larger groups.  

a. Follow agreed-upon rules for discussions (e.g., listening to others with care, speaking one at a 

time about the topics and texts under discussion).  

b. Build on others’ talk in conversations by responding to the comments of others through 

multiple exchanges.  

c. Ask questions to clear up any confusion about the topics and texts under discussion.  

 

SL.1.2  Ask and answer questions about key details in a text read aloud or information presented 

orally or through other media 

 

S.L. 1.3 Ask and answer questions about what a speaker says in order to gather additional 

information or clarify something that is not understood. 

 

S.L. 1.4 Describe people, places, things and events with relevant details, expressing ideas and 

feelings clearly. 

 

SL.1.5 Add drawings or other visual displays to descriptions when appropriate to clarify ideas, 

thoughts, and feelings.  

 

S.L.1.6 Produce compete sentences when appropriate task and situation. 

 

Language 

 

L.1.1 Demonstrate command of the conventions of standard English grammar and usage when 

writing 

a. Print ALL upper and lowercase letters 

e. Use verbs to convey a sense of past, present, and future (E.g.  Yesterday I walked home;  

Today I walk home;  Tomorrow I will walk home). 

f. Use frequently occurring adjectives. 

 

L.1.2 Demonstrate command of the conventions of standard English capitalization, punctuation, 

and spelling when writing. 



20 
 

a.  Capitalize dates and names of people 

b. Use end punctuation for sentences 

e. Spell untaught words phonetically, drawing on phonemic awareness and spelling conventions 

 

L.1.6 Use words and phrases acquired through conversations, reading and being read to, and 

responding to texts, including using frequently occurring conjunctions to signal simple 

relationships (because) 

 

 

Enduring Understandings: 

 Readers talk to other readers about their 

books. 

 Readers listen carefully to what other 

readers have to say about the text. 

 Readers improve their comprehension by 

identifying and understanding the story 

elements of a text. 

 Readers understand that being able to retell 

a story is a good indicator of 

comprehension. 

 Partners work together to retell a text. 

 

 

Essential Questions: 

 How will partners work together to retell a 

text? 

 What are story elements? 

 Why is it important to be able to retell a text? 

 How do readers know if they understand 

what they are reading? 

 What makes a good retelling? 

 How can I connect with the text I am 

reading?  

Knowledge: 

 Use a graphic organizer to aid in retelling a 

story 

 Recognize changes in the setting of the story 

 Help their partner retell a story 

 Recognize when it is necessary to reread 

Skills: 

To improve reading comprehension focusing 

on story elements students will: 

 Develop and apply post-reading skills to 

respond to text (retell) 

 Use details from text to identify: characters, 

problem, solutions and events in logical 

sequence. 

 Retell events of a story in a logical sequence 

 Distinguish between main and secondary 

characters in a story 

 

 

In this unit plan, the following 21st Century Life and Careers skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Career Ready Practices 

9.1 Personal Financial Literacy  E CRP1.    Act as a responsible and 

contributing citizen and employee. 

 Income and Careers   CRP2.    Apply appropriate academic 
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and technical skills. 

 Money Management   CRP3.    Attend to personal health 

and financial well-being. 

 Credit and Debt Management  E CRP4.    Communicate clearly and 

effectively and with reason. 

 Planning, Saving, and Investing   CRP5.    Consider the environmental, 

social and economic impacts of 

decisions. 

 Becoming a Critical Consumer  E CRP6.    Demonstrate creativity and 

innovation. 

 Civic Financial Responsibility   CRP7.    Employ valid and reliable 

research strategies. 

 Insuring and Protecting  E CRP8.    Utilize critical thinking to 

make sense of problems and 

persevere in solving them. 

9.2 Career Awareness, Exploration, and 

Preparation 

  CRP9.    Model integrity, ethical 

leadership and effective management. 

X Career Awareness   CRP10.  Plan education and career 

paths aligned to personal goals. 

 Career Exploration   CRP11.  Use technology to enhance 

productivity. 

 Career Preparation   CRP12.  Work productively in teams 

while using cultural global 

competence. 

Interdisciplinary Connections 

 

Math, Social Studies, Science, Music, Art, Physical Movement, Technology 

 

 

 

Student Resources 

Primary Source  

Readings 

Leveled classroom libraries 

Guided Reading Materials  

Secondary Source 

Readings 

Trade Books 

Supporting Text pages  

Teacher Resources 

Texts: 
 A-Z leveled classroom libraries  

 Guided Reading, Teaching for Comprehension and Fluency, The Continuum of Literacy 

Leaning, and Word Matters Fountas and Pinnell  

 Guided Reading Library  

 Jumpstart to Literacy Binders  
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Supplemental Workbooks: 

 

Websites: 

 http://www.readworks.org/ 

 https://www.readinga-z.com/ 

 www.starfall.com 

 http://www.carlscorner.us.com/ 

 www.readwritethink.org 

 

Worksheets: 

Story Retelling Rubric (see appendix) 

Making Connections Rubric (see appendix) 

Retell Wheel (see appendix)  

 

Videos: 

 

Anchor Chart Suggestions:  

 

 

  

http://www.readworks.org/
https://www.readinga-z.com/
http://www.starfall.com/
http://www.carlscorner.us.com/
http://www.readwritethink.org/
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Stage 2 – Assessment Evidence 

Performance Task(s): 

Writing piece 

FRY word assessment every 4 weeks 

Running Records 

Small group/guided reading work   

Individual Conferences 

 

Other Evidence: 

Anecdotal Records 

Retelling Rubric – see attached 

Students’ completed graphic organizers 

Exit Tickets 

Learning Scales 

Benchmarks 

Rubrics 

 

 

Stage 3 – Learning Plan 

Instructional 

Strategies 

Descriptions 

Suggested 

Learning 

Activities 

 

 

(During this unit 

of study, the 

teacher will be 

teaching, 

modeling, and 

applying skills for 

retelling of fiction 

books. Teacher 

should make sure 

students are 

 Readers will learn what is retelling. Students will be reminded that good 

readers have two jobs while they read: One is to figure out the words and 

the other is to think about what they are reading.  

 One way, readers can retell their stories is by thinking of the story 

elements that are present in a story. Use a familiar story that you have 

shared as a class already and point out at characters and setting of the 

story. Teacher will record the information on a chart that is very similar 

to the graphic organizer you will be using with your students during your 

unit on retelling. Teacher might want to talk about main and secondary 

characters as well as well as paying attention how the setting might 

change throughout the story. Good readers notice when the scene changes 

in the book by paying attention to the illustrations, location words, and 

phrases.  

 One way, readers can retell their stories is by thinking of the story 

elements that are present in a story. Students will learn the importance of 
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guided to collect 

fiction books only 

during their 

“book shopping “ 

times so they 

could apply the 

strategies used by 

the teacher 

during the mini-

lessons)  

 

 

 

 

 

 

 

 

 

 

 

*Please be aware 

that books at 

levels A-F will 

not usually have 

a clear problem 

and solution. The 

problem will 

present itself as 

the character 

wanting or 

needing 

something. 

Students need 

support and 

modeling to 

understand this 

type of problems 

in a story. 

Throughout the 

unit, teacher will 

provide plenty of 

opportunities for 

the students to 

retell with their 

partners during 

understanding the problem and solution. Students will learn what a 

problem is and what a solution is in a story (see anchor chart suggestion). 

Use a familiar story that you have shared as a class already (choose a 

book that has a clear problem and solution) and point out at the problem 

and solution. Teacher will record the information on a chart that is very 

similar to the graphic organizer you will be using with your students 

during your unit on retelling.  

 One way, readers can retell their stories is by thinking of the story 

elements that are present in a story. Students will learn the importance of 

understanding the problem and solution. Students will learn that in some 

stories the problem might present itself as the character wanting or 

needing something throughout the story. Good readers will stop after the 

first page, stop and ask “Did the author tell me the problem in the story? 

Are there clues to what the problem might be?” Students learn they must 

do this on each page until they find the problem.  

 Students will try to figure out the problem in their book right from the 

start by reading the title, looking closely at the cover and asking “what 

might be the problem in this story?” Students will code their books 

putting post-its where the problem emerges and post-its where the 

solution happens.  

 Readers learn that characters usually try to solve the problem in the story 

before it is actually solved. Readers pay attention to all of the attempts 

that characters make to solve the problem before it is actually resolved. 

Students read a few pages and stop and ask, “Did my character do 

anything in this part to try and solve the problem?” (Events of the story)  

 Good readers pay attention to the way the character is feeling at each 

attempt to solve the problem. Students reread their book or skim back 

through, stopping at each attempt to solve the problem and ask, “In this 

par, how is my character feeling? They can keep track of this by writing 

or drawing how their character is feeling at each part on a post-it.  

 Good readers notice the way character feelings often change throughout 

the attempts to solve a problem. They do this by rereading their emotion 

post-its and saying; in the beginning_______ felt_____, At the end, ____ 

felt________.  

 Good readers realize when time changes or passes by: noticing when 

their characters are in different clothing, noticing when the pictures go 

from day to night, noticing when books go back in time using phrases 

like: a year ago, long ago, yesterday, etc. Students will pay attention to 

language that implies change of time such as: later that day, early one 

morning, meanwhile, or the next thing that happened was, etc.  

 Good readers retell a story using all details collected in their graphic 

organizers. Teacher will model how to use the information from their 

class charts to retell a story orally. Provide connecting and transition 

words to aid students connecting their ideas. According to student 

abilities, students could fill out their own graphic organizers and use them 

to retell their own stories to their partners. Other students could use the 
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independent 

reading, at a 

literacy center  or 

during guided 

reading (see oral 

retelling rubric)  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

picture reminders of each element (see suggested anchor charts) to retell 

the stories to their partners.  

 Good readers understand what schema is and the way good readers use 

schema to understand the story better. Students will learn that each day 

we learn more and more and we continue to build our schema (See 

anchor chart suggestion)  

 Good readers will activate their schema before reading by thinking about 

the title, cover page, pictures, and the content of the text.  

 Good readers  use their schema to make connections. We make 

connections when we read or hear about something and think to yourself: 

I already know something about this…. This reminds me of….”  

 Good readers make connections with the stories they are reading. Making 

connections helps a reader become involved in a conversation. One way 

readers talk about their connections is, “this reminds me of…”  

 Good readers use connections to help them understand the way characters 

feel or the reasons why they act the way they act.  

 Good readers use connections to make and/or revise predictions. Readers 

confirm and/or revise their predictions about what will happen by reading 

forward and noticing what actually happens in the text compared with 

their previous thinking 

 Good readers will make text to self connections to understand the story 

better 

 Good readers make text to text connections to understand the story better.  

 Good readers make text to world connections to understand the story 

better.  

 Good readers differentiate between authentic versus tangential 

connections.  

 

Action Reading 

Week 1:  ack, eck, ick, ock, uck 

Week 2:  (Digraphs) ch, sh, th, wh 

Week 3:  (R-controlled vowels) ar, or, er, ir ur 

Week 4:  (R-controlled vowels) ar, or, er, ir ur 

 

Fry Words 

Week 1:  from, yellow, blue, green, what, said, was, where  

Week 2:  come, up, the, of, and, a, to, in 

Week 3:  is, you, that, it, he, was, for, on  

Week 4:  are, as, with, his, they, I, at, be 

 

Language: 

Week 1:  Define words by category and by one or more key attributes (e.g., 

a duck is a bird that swims; a tiger is a large cat with stripes.)  Use words 

and phrases acquired through conversations, reading and being read to, and 

responding to texts, including using frequently occurring conjunctions to 

signal simple relationships (e.g., because) 
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Week 2:  Capitalize dates and names of people. 

Week 3:  Use end punctuation for sentences. 

Week 4:  Use commas in dates and to separate single words in a series. 

Week 5:  Use conventional spelling for words with common spelling 

patterns and for frequently occurring irregular words. 

Week 6:  Spell untaught words phonetically, drawing on phonemic 

awareness and spelling conventions. 

 

Writings:  (Narrative) 

Weeks 1-3:  Using their seed ideas and memories from the lists created in 

the previous unit, students will write and publish a narrative piece in which 

they recount two or more appropriately sequenced events, include some 

details regarding what happened, use temporal words to signal order, and 

provide some sense of closure.   

 

Modifications Special Education Students: (These are just suggested ideas to modify 

instruction.  All modifications and accommodations should be specific to 

each individual child’s IEP) 

How to Adapt Your Teaching Strategies to Student Needs 

 

English Language Learners: 

How to adapt lessons for ELL students by Dr. Denise Furlong 

 

Students at Risk of Failure: 

Modifications and Accommodations for At Risk Students 

 

Gifted Students: 

Gifted Students Modifications 

 

D indicates differentiation at the lesson level 

 

 

 

 

 

 

 

 

 

http://www.readingrockets.org/article/how-adapt-your-teaching-strategies-student-needs
https://drive.google.com/a/freeholdboro.k12.nj.us/file/d/0BytNJjFPyeFOeEptdDdJSXFaSHc/view?usp=sharing
https://www.understood.org/en/learning-attention-issues/treatments-approaches/educational-strategies/common-modifications-and-accommodations
http://www.nagc.org/resources-publications/resources/timely-topics/common-core-state-standards-national-science-0
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Unit Plan Title 

 

Visualizing  

Understanding Characters In and Across Texts  

 

Suggested Time Frame 4 weeks  

 

 

Overview / Rationale 

 

In this unit, students will continue building on skills acquired in the previous units. Students will 

learn that reading is a cognitive process that involves comprehension of ideas. Students will 

understand that effective readers can use mental images including visual, auditory, and other 

sensory images to become emotionally involved in what they read. For some of your students, it 

might be beneficial to discuss what it feels like to be hot, or what shade of red a tomato might be, 

or how “musty” smells like. Be aware that some of your students might need concrete ideas to 

build their schema and improve the comprehension process.  

As a scaffolding practice, students could respond to the text by drawing their mental pictures 

(visualizations). As their reading, writing, and vocabulary increases they might be able to 

respond in writing. Sharing their mental images with their partners and/or class might be a good 

strategy to aid those students who continue to struggle with this skill.  In this unit students will 

also find the deeper meaning in texts by studying characters’ needs, actions, and traits.  

 

Independent Reading 

Students should be spending time each day reading independently. This is a time to grow 

independence in reading. Each student should have his/her own tub, bag or box that holds their 

independent books. Readers should have 2-3 books on their independent level that they have not 

read in a group, and 2-3 books that are on their instructional level that they have worked on in a 

small group, and possibly a free choice book that is not leveled. Students’ reading stamina 

should have increased.  

 

Guided Reading 

Guided reading should continue during this unit. You will want to use information from the  

conferences you have had so far with your students as well as the running records you have done 

to help plan your guided reading groups. While students are meeting in guided reading groups, 

the remainder of the students should be participating in literacy centers and/or independent 

reading. 

 

 

Read Aloud 

Read aloud should be a separate time in addition to your reading workshop block. Depending on 

the unit of study you read aloud may be connected to your reading workshop block or it may be 

at a different time of day. Your read aloud block should be approximately 15 minutes.  
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Stage 1 – Desired Results  

Established Goals: Common Core Standards  

 

Reading:  Literature 

 

RL.1.1 Ask and answer questions about key details in a text.  

 

RL.1.2 Retell stories, including key details, and demonstrate understanding of their central 

message or lesson.  

 

RL.1.3 Describe characters, settings, and major events in a story, using key details.  

 

RL.1.4 Identify words and phrases in stories or poems that suggest feelings or appeal to the 

senses.  

 

RL.1.7 Use illustrations and details in a story to describe its characters, setting, or events. 

 

RL.1.9 Compare and contrast the adventures and experiences of characters in stories.  

 

RL.1.10 With prompting and support, read prose and poetry of appropriate complexity for grade 

1.  

 

Reading:  Informational Text 

 

RI.1.7 Use the illustrations and details in a text to describe its key ideas.  

 

RI.1.10 With prompting and support, read prose and poetry of appropriate complexity for grade 

1. 

 

Reading:  Foundational Skills 

 

RF.1.1 Demonstrate understanding of the organization and basic features of print. 

a. Recognize the distinguishing features of a sentence (e.g., first word, capitalization, ending 

punctuation).  

 

RF.1.2 Demonstrate understanding of spoken words, syllables, and sounds (phonemes). 

a. Distinguish long from short vowel sounds in spoken single-syllable words. 

b. Orally produce single-syllable words by blending sounds (phonemes), including consonant 

blends.  

c. Isolate and pronounce initial, medial vowel, and final sounds (phonemes) in spoken single-

syllable words.  

d. Segment spoken single-syllable words into their complete sequence of individual sounds 

(phonemes).  

 

RF.1.3 Know and apply grade-level phonics and word analysis skills in decoding words.  

a. Know the spelling-sound correspondences for common consonant digraphs.  
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b. Decode regularly spelled one-syllable words. 

c. Know that final –e and common vowel team conventions for representing long vowel sounds 

d. Use knowledge that every syllable must have a vowel sound to determine the number of 

syllables in a printed word. 

e. Decode two-syllable words following basic patterns by breaking the words into syllables. 

f. Read words with inflectional endings. 

g. Recognize and read grade-appropriate irregularly spelled words.  

 

RF.1.4 Read with sufficient accuracy and fluency to support comprehension.  

a. Read grade-level text with purpose and understanding.  

b. Read grade-level text orally with accuracy, appropriate rate, and expression.  

c. Use context to confirm or self-correct word recognition and understanding, rereading as 

necessary.  

 

Writing 

 

W.1.3 Write narratives in which they recount two or more appropriately sequenced events, 

include some details regarding what happened, use temporal words to signal event order, and 

provide some sense of closure.  

 

W.1.5 With guidance and support from adults, focus on a topic, respond to questions and 

suggestions from peers, and add details to strengthen writing as needed.  

 

W.1.6 With guidance and support from adults, use a variety of digital tools to produce and 

publish writing, including in collaboration with peers.  

 

W.1.8 With guidance and support from adults, recall information from experiences or gather 

information from provided sources to answer a question.  

 

Speaking and Listening 

 

SL.1.1 Participate in collaborative conversations with diverse partners about grade 1 topics and 

texts with peers and adults in small and larger groups. 

 a. Follow agreed-upon rules for discussions (e.g., listening to others with care, speaking one at a 

time about the topics and texts under discussion).  

b. Build on others’ talk in conversations by responding to the comments of others through 

multiple exchanges.  

c. Ask questions to clear up any confusion about the topics and texts under discussion.  

 

SL.1.2 Ask and answer questions about key details in a text read aloud or information presented 

orally or through other media. 

 

SL.1.3 Ask and answer questions about what a speaker says in order to gather additional 

information or clarify something that is not understood.  

 

SL.1.4 Describe people, places, things, and events with relevant details, expressing ideas and 
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feelings clearly. 

 

SL.1.5 Add drawings or other visual displays to descriptions when appropriate to clarify ideas, 

thoughts, and feelings. 

 

SL1.6 Produce complete sentences when appropriate to task and situation. 

 

Language 

 

L.1.2 Demonstrate command of the conventions of standard English capitalization, punctuation, 

and spelling when writing.  

a. Capitalize dates and names of people.  

b. Use end punctuation for sentences.  

c. Use commas in dates and to separate single words in a series. 

d. Use conventional spelling for words with common spelling patterns and for frequently 

occurring irregular words.  

e. Spell untaught words phonetically, drawing on phonemic awareness and spelling conventions.  

 

L.1.5 With guidance and support from adults, demonstrate understanding of word relationships 

and nuances in word meanings.  

b. Define words by category and by one or more key attributes (e.g., a duck is a bird that swims; 

a tiger is a large cat with stripes).  

 

L.1.6 Use words and phrases acquired through conversations, reading and being read to, and 

responding to text, including using frequently occurring conjunctions to single simple 

relationships (e.g., because). 

 

 

Enduring Understandings: 

 Readers understand reading is an active 

process that requires them to apply many 

different strategies at the same time. 

 Readers use details and clues given by the 

author to create mental images of their 

reading in their minds.  

 Reading becomes engaging when students 

are able to make mental images and connect 

with their texts.  

 

Essential Questions: 

 How do creating mental pictures help readers 

understand and enjoy texts?  

 How can specific words help readers create a 

mental picture?  

 How do readers use background knowledge 

(schema) to help create mental pictures?  

 What can you learn from retelling or sharing 

what you’ve read? 

Knowledge: 

 Students will monitor their own thinking 

relating what they are reading to previous 

experiences  

 Students will identify the characters, 

problems, and events in a story 

 Students will identify the important events in 

Skills:  

 Students will make connections to self, other 

texts, and the world around them.  

 Students will get to know their characters’ 

wants and troubles. 

 Students will activate their schema as part of 

the reading process  
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a story 

 Students will sequence the events of the story 

in a logical manner.  

 Students will retell a story identifying the 

characters, setting, problem, and solution.  

 

In this unit plan, the following 21st Century Life and Careers skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Career Ready Practices 

9.1 Personal Financial Literacy  E CRP1.    Act as a responsible and 

contributing citizen and employee. 

 Income and Careers   CRP2.    Apply appropriate academic 

and technical skills. 

 Money Management   CRP3.    Attend to personal health 

and financial well-being. 

 Credit and Debt Management  E CRP4.    Communicate clearly and 

effectively and with reason. 

 Planning, Saving, and Investing   CRP5.    Consider the environmental, 

social and economic impacts of 

decisions. 

 Becoming a Critical Consumer  E CRP6.    Demonstrate creativity and 

innovation. 

 Civic Financial Responsibility   CRP7.    Employ valid and reliable 

research strategies. 

 Insuring and Protecting   CRP8.    Utilize critical thinking to 

make sense of problems and 

persevere in solving them. 

9.2 Career Awareness, Exploration, and 

Preparation 

  CRP9.    Model integrity, ethical 

leadership and effective management. 

X Career Awareness   CRP10.  Plan education and career 

paths aligned to personal goals. 

 Career Exploration  E CRP11.  Use technology to enhance 

productivity. 

 Career Preparation   CRP12.  Work productively in teams 

while using cultural global 

competence. 

Interdisciplinary Connections 

 

Math, Social Studies, Science, Music, Art, Physical Movement, Technology 
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Student Resources 

Primary Source  

Readings 

Leveled classroom libraries  

Guided reading materials  

Secondary Source 

Readings 

Trade books 

Supporting Text pages  

Teacher Resources 

Texts: 

 A-Z leveled classroom libraries  

 Guided Reading, Teaching for Comprehension and Fluency, The Continuum of Literacy 

Leaning, and Word Matters Fountas and Pinnell  

 Guided Reading Library  

 Jumpstart to Literacy Binders  

 

 

Supplemental Workbooks: 

 

Websites: 
 http://www.readworks.org/ 

 https://www.readinga-z.com/ 

 www.starfall.com 

 http://www.carlscorner.us.com/ 

 www.readwritethink.org 

 

 

Worksheets: 

What is Gold by Mary O’Neill  

What is Pink by Christina Rossetti  

My Dog by Jack Prelutski  

 

Videos: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.readworks.org/
https://www.readinga-z.com/
http://www.starfall.com/
http://www.carlscorner.us.com/
http://www.readwritethink.org/
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Anchor Chart Suggestions:  
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Stage 2 – Assessment Evidence 

Performance Task(s): 

Writing piece 

FRY word assessment every 4 weeks 

Running Records 

Small group/guided reading work   

Individual Conferences 

 

Other Evidence: 

Anecdotal Records 

Students’ completed graphic organizers 

Exit Tickets 

Learning Scales 

Benchmarks 

Rubrics 

 

Stage 3 – Learning Plan 

Instructional 

Strategies 

Descriptions 

Suggested 

Learning 

Activities 

 

*Teacher will use 

fiction  and 

poetry to model 

visualizing during 

this unit. 

 Readers create mental pictures in their minds when they read or hear a 

story to think more deeply about a text.  Readers combine their schema 

and the information in the text to create an image in their mind. This 

image can represent all the five senses (visual, smell, taste, sound and 

touch). When readers make sensory images as they read it helps them 

understand and enjoy the story more.  No mental images can be exactly 

the same.  

 Readers create mental pictures in their minds when they read or hear a 

story to think more deeply about a text.  Readers will use their five senses 

We can also create images that we hear, feel, taste and smell. When 

readers create mental pictures it helps them understand and enjoy the 

story more.  

 Readers change their mental pictures as they read through a piece of text.  

 Readers make metal pictures in their mind as they read poetry (see 

attached list of poems) Possible two day-lesson. 

 Readers close their eyes and listen carefully. Stay alert and think about 

what happens in their stories. Readers imagine the scene the words 

describe. Pretend you are making a movie; what would you see from 

behind the camera?  

 Readers learn to be alert for describing and as they read or  listen 

describing words (adjectives) -- such as hot, red, musty, or quiet – readers 

use those words to help paint pictures in their heads. 

 Readers think of characters as real people with needs and wants. Readers 

understand the difference between main and secondary characters. 

 Readers think about characters’ traits and feelings. Readers use specific 

words to describe their characters by referring to text that shows what 

kind of person their character is by what they say, think or do.  

 Readers track characters feelings by jotting on timelines or in notebooks/ 

or marking on their books with post-its how characters feel from 

beginning to end. Students will use evidence from the text and/or 

connections to support his/her argument. 
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 Readers notice when their characters do something surprising or out of 

character by stopping and asking, “Why is he/she acting this way?”  

 Readers code the important parts of their stories by paying attention to 

the strong feelings/emotions of their characters so they can think what the 

story is really about.  

 Readers pay attention to the changes their characters make using post-its 

and compare their post-its from beginning of the text to end.  

 Readers pay close attention to the characters’ wants and needs as the 

story progresses. Readers keep track of their wants and needs as this is 

what motivates our characters. When readers pay attention to the wants 

and needs of our characters we learn how our character is changing as a 

person.  

 Readers retell as they read to understand the story better. One way to do 

this is to start with what the character wanted/problem and the steps the 

character took to get what he/she needed or wanted or solved the 

problem. 

 Readers learn that books have a message. One way we can figure out the 

message/lesson of the story is by asking, “What has my character learned 

that will help me in my life?”  

 

Action Reading 

Week 1:  (Long vowels) ai, ay (Abe) 

Week 2:  (Long vowels) ea, ee (Ethel eating) 

Week 3:  (Long vowels) ie, igh (Ida) 

Week 4:  (Long vowels) oa, oe (Otis) 

 

FRY Words 

Week 1:  this, have, from, or, one, had, by, words 

Week 2:  but, not, what, all, were, we, when, your 

Week 3:  said, there, use, an, each, which, she, do 

Week 4:  how, their, if, will, up, other, about, out 

 

Language: 

Week 1:  Use personal, possessive, and indefinite pronouns (e.g., I, me, 

my, they, them, their, anyone, everything).  Capitalize dates and names of 

people.   

Week 2:  Use frequently occurring conjunctions (e.g., and, but, or, so, 

because).  Use determiners (e.g., articles, demonstratives).  Use end 

punctuation for sentences.   

Week 3:  Use frequently occurring prepositions (e.g., during, beyond, 

toward).  Use commas in dates and to separate single words in a series.   

Week 4:  Use sentence-level context as a clue to the meaning of a word or 

phrase.  Use conventional spelling for words with common spelling 

patterns and for frequently occurring irregular words. 

 

Writings:  (How to) 
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Weeks 1-4:  Students will publish a how-to piece of writing. Students will 

explore the characteristics of a how-to writing. With guidance and support, 

students will research possible how to topics and create a list of them. 

Students will free-write about the topics they know the steps to. Students 

might want to research the steps of other topics in the list they are not 

familiar with. Students will learn how to list the steps for the topics of their 

choosing.  Students will use appropriate transition words and format.   

With guidance and support from adults, focus on a topic, respond to 

questions and suggestions from peers, and add details to strengthen writing 

as needed.  With guidance and support from adults, students will use a 

variety of digital tools to produce and publish writing. With guidance and 

support from adults, recall information from experiences or gather 

information from provided sources to answer a question.  

 

Modifications Special Education Students: (These are just suggested ideas to modify 

instruction.  All modifications and accommodations should be specific to 

each individual child’s IEP) 

How to Adapt Your Teaching Strategies to Student Needs 

 

English Language Learners: 

How to adapt lessons for ELL students by Dr. Denise Furlong 

 

Students at Risk of Failure: 

Modifications and Accommodations for At Risk Students 

 

Gifted Students: 

Gifted Students Modifications 

 

D indicates differentiation at the lesson level 

 

 

 

 

 

 

 

 

 

http://www.readingrockets.org/article/how-adapt-your-teaching-strategies-student-needs
https://drive.google.com/a/freeholdboro.k12.nj.us/file/d/0BytNJjFPyeFOeEptdDdJSXFaSHc/view?usp=sharing
https://www.understood.org/en/learning-attention-issues/treatments-approaches/educational-strategies/common-modifications-and-accommodations
http://www.nagc.org/resources-publications/resources/timely-topics/common-core-state-standards-national-science-0
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Unit Plan Title 

 

Non-Fiction Unit     

Suggested Time Frame 4 Weeks 

 

 

Overview / Rationale 

 

In this unit, students will continue building on skills acquired in previous units. Students will 

learn that reading is a cognitive process that involves comprehension of ideas. This unit is 

comprised of two parts: the launching and the immersion of non-fiction reading. During the 

launching period, students will become familiar of the differences between fiction and non-

fiction, text features and how to use them. Students will understand the purpose for reading non-

fiction. This period will also be useful to peak students’ curiosity about topics of interest to them. 

This opportunity will provide a real life opportunity to read non-fiction in search for information. 

During the immersion period, students will understand non-fiction books are structured in 

different ways and be able to collect facts or new information about topics of interest to them.  

 

 

Independent Reading 

Students should be spending time each day reading independently. This is a time to grow 

independence in reading. Each student should have his/her own tub, bag or box that holds their 

independent books. Readers should have 2-3 books on their independent level that they have not 

read in a group, and 2-3 books that are on their instructional level that they have worked on in a 

small group, and possibly a free choice book that is not leveled. Students’ reading stamina 

should have increased. During this unit, it is important students continue getting some time to 

read independently at their own reading levels.  

During the first week of non-fiction, teachers can place baskets containing non-fiction books on 

the tables for students to explore with their groups. Books will vary on topics, level, and 

structure. As their reading of non-fiction improves, students might find interest for one specific 

topic. Teacher and students can sort through and categorize the non-fiction texts into more 

specific topical baskets i.e.: insects, sea life, plants, tress, butterflies, ocean life, etc. Students will 

begin collecting facts or recording their new learning about their topics of interest.  

 

Guided Reading 

Guided reading should continue during this unit. You will want to use information from the  

conferences you have had so far with your students as well as the running records you have done 

to help plan your guided reading groups. While students are meeting in guided reading groups, 

the remainder of the students should be participating in literacy centers and/or independent 

reading. 

 

 

Read Aloud 

Read aloud should be a separate time in addition to your reading workshop block. Depending on 

the unit of study you read aloud may be connected to your reading workshop block or it may be 

at a different time of day. Your read aloud block should be approximately 15 minutes.  During 
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this unit teacher should try to incorporate non-fiction read alouds about a particular topic of 

interest to the students.  Pieces of text from these read-alouds could be lifted to serve as models 

for the mini-lessons.  

 

 

Stage 1 – Desired Results  

Established Goals:  Common Core Standards 

 

Reading:  Literacy 

 

RL.1.1 Ask and answer questions about key details in a text. 

 

RL.1.5 Explain major differences between books that tell stories and books that give 

information, drawing on a wide reading of a range of text types.  

 

R.L.1.10 With prompting and support, read prose and poetry of appropriate complexity for grade 

1. 

 

Reading:  Informational Text 

 

RI.1.1 Ask and answer questions about key details in a text.  

 

RI.1.2 Identify the main topic and retell key details of a text.  

 

RI.1.3 Describe the connection between two individuals, events, ideas, or pieces of information 

in a text.  

 

RI.1.4 Ask and answer questions to help determine or clarify the meaning of words and phrases 

in a text.  

 

RI.1.5 Know and use various text features (e.g., headings, tables of contents, glossaries, 

electronic menus, icons) to locate key facts or information in a text.  

 

RI.1.6 Distinguish between information provided by pictures or other illustrations and 

information provided by the words in a text.  

 

RI.1.7 Use the illustrations and details in a text to describe its key ideas.  

 

RI.1.8 Identify the reasons an author gives to support points in a text.  

 

RI.1.9 Identify basic similarities in and differences between two texts on the same topic (e.g., in 

illustrations, descriptions, or procedures).  

 

RI.1.10 With prompting and support, read informational texts appropriately complex for grade 1.  
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Reading:  Foundational Skills 

 

RF.1.1Demostrate understanding of the organization and basic features of print. 

a. Recognize the distinguishing features of a sentence. 

 

RF.1.2 Demonstrate understanding of spoken words, syllables, and sounds (phonemes).  

a. Distinguish long from short vowel sounds in spoken single-syllable words. 

 b. Orally produce single-syllable words by blending sounds (phonemes), including consonant 

blends.  

c. Isolate and pronounce initial, medial vowel, and final sounds (phonemes) in spoken single-

syllable words.  

d. Segment spoken single-syllable words into their complete sequence of individual sounds 

(phonemes). 

 

RF.1.3 Know and apply grade-level phonics and word analysis skills in decoding words.  

a. Know the spelling-sound correspondences for common consonant digraphs.  

b. Decode regularly spelled one-syllable words.  

c. Know final –e and common vowel team conventions for representing long vowel sounds.  

d. Use knowledge that every syllable must have a vowel sound to determine the number of 

syllables in a printed word.  

e. Decode two-syllable words following basic patterns by breaking the words into syllables.  

f. Read words with inflectional endings.  

g. Recognize and read grade-appropriate irregularly spelled words.  

 

RF.1.4 Read with sufficient accuracy and fluency to support comprehension. 

a. Read grade-level text with purpose and understanding 

b. Read grade-level text orally with accuracy, appropriate rate and expression 

c. Use context to confirm or self-correct word recognition and understanding, rereading as 

necessary 

 

 

Writing 

 

W.1.2 Write informative/explanatory texts in which they name a topic, supply some facts about 

the topic, and provide some sense of closure.  

 

W.1.5 With guidance and support from adults, focus on a topic, respond to questions and 

suggestions from peers, and add details to strengthen writing as needed. 

 

W.1.6 With guidance and support from adults, use a variety of digital tools to produce and 

publish writing, including in collaboration with peers. 

 

W.1.7 Participate in shared research and writing projects (e.g., explore a number of “how-to” 

books on a given topic and use them to write a sequence of instructions).  

 

W.1.8 With guidance and support from adults, recall information from experience or gather 
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information from provided sources to answer a question. 

 

Speaking and Listening 

 

S.L. 1.1 Participate in collaborative conversations with diverse partners about grade 1 topics and 

texts with peers and adults in small and larger groups. 

a. Follow agreed-upon rules for discussions (e.g., listening to others with care, speaking one at a 

time about topics and texts under discussion). 

b. Build on others’ talk in conversations by responding to the comments of others through 

multiple exchanges. 

c. Ask questions to clear up any confusion about the topics and texts under discussion. 

 

SL.1.2 Ask and answer questions about key details in a text read aloud or information presented 

orally or through other media.  

 

S.L.1.3 Ask and answer questions about what a speaker says in order to gather additional 

information or clarify something that is not understood. 

 

S.L.1.4 Describe people, places, things and events with relevant details, expressing ideas and 

feelings clearly. 

 

S.L.1.5 Add drawings or other visual displays to descriptions 

 

SL.1.6 Produce complete sentences when appropriate to task and situation.  

 

 

Language 

 

L.1.1 Demonstrate command of the conventions of standard English grammar and usage when 

writing or speaking.  

d. Use personal, possessive, and indefinite pronouns (e.g., I, me, my; they, them, their, anyone, 

everything).  

g. Use frequently occurring conjunctions (e.g., and, but, or, so, because).  

h. Use determiners (e.g., articles, demonstratives).  

i. Use frequently occurring prepositions (e.g., during, beyond, toward).  

 

L.1.2 Demonstrate command of the conventions of standard English capitalization, punctuation, 

and spelling when writing.  

a. Capitalize dates and names of people. 

b. Use end punctuation for sentences.  

c. Use commas in dates and to separate single words in a series.  

d. Use conventional spelling for words with common spelling patterns and for frequently 

occurring irregular words. 

e. Spell untaught words phonetically, drawing on phonemic awareness and spelling conventions. 

 

L.1.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases 
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based on grade 1 reading and content, choosing flexibly from an array of strategies.  

a. Use sentence-level context as a clue to the meaning of a word or phrase.  

c. Identify frequently occurring root words (e.g., look) and their inflectional forms (e.g., looks, 

looked, looking).  

 

L.1.5 With guidance and support from adults, demonstrate understanding of word relationships 

and nuances in word meanings.  

a. Sort words into categories (e.g., colors, clothing) to gain a sense of the concepts the categories 

represent.  

b. Define words by category and one by one or more key attributes (e.g., a duck is a bird that 

swims; a tiger is a large cat with stripes).  

c. Identify real-life connections between words and their use (e.g., note places at home that are 

cozy).  

 

L.1.6 Use words and phrases acquired through conversations, reading and being read to, and 

responding to texts, including using frequently occurring conjunctions to signal simple 

relationships (e.g., because) 

 

 

Enduring Understandings: 

 Readers read to gain knowledge that helps us 

to understand ourselves and our world. 

 Readers know how to focus their thinking 

around the important information in order to 

understand the main idea of the text. 

 The features of nonfiction texts help readers 

to navigate, understand, and apply important 

information. 

 Readers notice when they are learning 

something new. 

 

 

Essential Questions: 

 How can reading help us to explore and 

understand our world? 

 How do the features of nonfiction help us to 

find, understand, and apply important 

information? 

 How do readers focus their thinking in order 

to better understand the text? 

Knowledge: 

 Students will know that nonfiction text is 

read to gain information. 

 Students will know that to read nonfiction 

text effectively they need to utilize nonfiction 

text features. 

 Students will know how to discuss what they 

learned from a nonfiction text. 

 Students will be able to make predictions, 

draw conclusions, and compare and contrast 

using details from 

 the text. 

 Students will be able to recognize the 

elements of nonfiction. 

Skills: 

 Students will use context clues and 

illustrations to develop vocabulary. 

 Student will apply post-reading 

skills to reflect. 

 Students will locate and interpret key 

information in illustrations, title and charts to 

answer questions. 

 Students will respond to examples of sensory 

details and figurative language within the 

context of nonfiction texts. 

 Students will use details from text to answer 

ask clarifying questions, recognize important 

information and identify main idea and 
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 Students will apply their understanding of 

nonfiction elements to a variety of texts. 

 Students will know how to develop 

vocabulary to aid comprehension. 

 Students will be able to identify examples of 

sensory details and figurative language in 

nonfiction texts 

 

important details. 

 Students will clearly record their thinking 

and learning about nonfiction texts. 

 

In this unit plan, the following 21st Century Life and Careers skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Career Ready Practices 

9.1 Personal Financial Literacy  E CRP1.    Act as a responsible and 

contributing citizen and employee. 

 Income and Careers   CRP2.    Apply appropriate academic 

and technical skills. 

 Money Management   CRP3.    Attend to personal health 

and financial well-being. 

 Credit and Debt Management  E CRP4.    Communicate clearly and 

effectively and with reason. 

 Planning, Saving, and Investing   CRP5.    Consider the environmental, 

social and economic impacts of 

decisions. 

 Becoming a Critical Consumer  E CRP6.    Demonstrate creativity and 

innovation. 

 Civic Financial Responsibility   CRP7.    Employ valid and reliable 

research strategies. 

 Insuring and Protecting   CRP8.    Utilize critical thinking to 

make sense of problems and 

persevere in solving them. 

9.2 Career Awareness, Exploration, and 

Preparation 

  CRP9.    Model integrity, ethical 

leadership and effective management. 

X Career Awareness   CRP10.  Plan education and career 

paths aligned to personal goals. 

 Career Exploration  E CRP11.  Use technology to enhance 

productivity. 

 Career Preparation   CRP12.  Work productively in teams 

while using cultural global 

competence. 

Interdisciplinary Connections 

 

Other standards covered: 
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Student Resources 

Primary Source  

Readings 

 

Secondary Source 

Readings 

 

Supporting Text pages  

Teacher Resources 

Texts: 

 A-Z leveled classroom libraries  

 Guided Reading, Teaching for Comprehension and Fluency, The Continuum of Literacy 

Leaning, and Word Matters Fountas and Pinnell  

 Guided Reading Library  

 Jumpstart to Literacy Binders  

 

 

Supplemental Workbooks: 

 

Websites: 
 http://www.readworks.org/ 

 https://www.readinga-z.com/ 

 www.starfall.com 

 http://www.carlscorner.us.com/ 

 www.readwritethink.org 

 

 

Worksheets: 

 

Videos: 

 

Anchor Chart Suggestions:  

  

http://www.readworks.org/
https://www.readinga-z.com/
http://www.starfall.com/
http://www.carlscorner.us.com/
http://www.readwritethink.org/
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Stage 2 – Assessment Evidence 

Performance Task(s): 

Writing piece 

FRY word assessment every 4 weeks 

Running Records 

Small group/guided reading work   

Individual Conferences 

 

Other Evidence: 

Anecdotal Records 

Students’ completed graphic organizers 

Exit Tickets 

Learning Scales 

Benchmarks 

Rubrics 

 

Stage 3 – Learning Plan 

Instructional 

Strategies 

Descriptions 
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Suggested 

Learning 

Activities 

 

 

 

 

*During this unit, 

students should 

be “book 

shopping” from 

the non-fiction 

section of the 

teacher’s library 

in order to apply 

the skills being 

taught during this 

unit.  

 

Readers get ready to read non-fiction books  

 Readers look at the cover, the title, and pictures and ask”What do I know 

about this already? What do I think this book might be about? Does this 

book remind me of any other book I know? (Activate schema)  

 Readers will have time to explore non-fiction books. Teacher and 

students will talk about the font, the beginning sentences, the features, the 

length. Teacher might want to record some of the characteristics of non-

fiction texts on a class chart. 

 Readers will use prior day’s chart to compare and contrast fiction vs. 

non-fiction texts. Teacher might want to record the information collected 

on a class chart.  

 Readers will learn the different text features authors’ use in a non-fiction 

text and their purpose. Skimming and scanning the text, readers will flip 

through the pages looking at the table of contents,  pictures, reading the 

headings, noticing charts, diagrams, and captions.  

 Readers think about what they know about the topic and think hard about 

what else they would like to know about their topic. (Know-Want-

Learned).  Teacher will model the process and record the information on 

a class chart.  

 Readers decide where to start reading by using the table of contents, 

reading the chapter titles to see which part of the book may be interesting. 

Readers could also think of key words that might describe their topic and 

finding them in the index. Then turn to those pages to read more about 

the topic.  

Readers gather information from nonfiction books  

 Readers recognize the main idea of a text by using the headings and sub-

headings. They read them and think “This part will be about…” 

 Readers recognize the main idea of a text without headings and 

subheadings by reading the section and asking, “What would make a 

good title for this part? “What is this part mostly about? Readers look at 

the pictures and figure out if the pictures fit together with his/her theory 

about the main idea.  

 Readers reflect about the main idea of a text by thinking “This part of the 

text taught me_____” or “I learned_____ in this part” Readers will record 

the BIG and NEW things they are learning on their post-its which will 

eventually transfer onto their KWL (see suggested modified KWL above) 

 Readers will continue creating post-its and coding them in parts of the 

book where they have feelings such as being surprised, pleased, or 

disappointed by the new information they are learning.  

 Readers will compare and contrast information within their books or 

across books by gathering facts about their topics. Teacher can model the 

skill on a class chart using a model that is very similar to the graphic 

organizer the students will be using in class.  

 Readers will reflect on their comparisons by writing about the similarities 

and differences they found in their reading. Some readers might need a 
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scaffolded paragraph (see example above). 

 Readers will be able to identify cause and effect in their text. Students 

will identify some of the signal words associated with cause and effect.  

 Readers will be able to reflect on their findings by writing about how 

something may cause something else to change. Some readers might need 

a scaffolded paragraph or sentence stems.   

 

 

Action Reading 

Week 1:  (Long vowels) ue, ui, ew (Eugene) 

Week 2:  (Words ending in silent e) (Ethel, I can’t hear you!) 

Week 3:  (Words ending in silent e) (Ethel, I can’t hear you!) 

Week 4:  (Words ending in long o:  e.g. go, Jello) 

 

FRY Words 

Week 1:  many, then, them, these, so, some, her, would 

Week 2:  make, like, him, into, time, has, look, two 

Week 3:  more, write, go, see, number, no, way, could 

Week 4:  people, my, than, first, water, been, called, who 

 

 

Language: 

Week 1:  Identify frequently occurring root words (e.g., look) and their 

inflectional forms (e.g., looks, looked, looking).  Spell untaught words 

phonetically, drawing on phonemic awareness and spelling conventions. 

Week 2:  Sort words into categories (e.g., colors, clothing) to gain a sense 

of the concepts the categories represent.  Define words by category and by 

one or more key attributes (e.g., a duck is a bird that swims; a tiger is a 

large cat with stripes).  Identify real-life connections between words and 

their use (e.g., note places at home that are cozy).  Use words and phrases 

acquired through conversations, reading and being read to, and responding 

to texts, including using frequently occurring conjunctions to signal simple 

relationships (e.g., because). 

Week 3:  Use common, proper, and possessive nouns.  Capitalize dates and 

names of people. 

Week 4:  Use singular and plural nouns with matching verbs in basic 

sentences (e.g., He hops.  We hop.).  Use end punctuation for sentences. 

 

Writings: (Informative/explanatory texts) 

Weeks 1-6:  Using facts collected during their reading, students will write 

an informative/explanatory text in which they name a topic, supply some 

facts about the topic, and provide some sense of closure.  With guidance 

and support from adults, focus on a topic, respond to questions and 

suggestions from peers, and add details to strengthen writing as needed.  

With guidance and support from adults, use a variety of digital tools to 

produce and publish writing, including in collaboration with peers.  
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Participate in shared research and writing projects (e.g., explore a number 

of “how-to” books on a given topic and use them to write a sequence of 

instructions).  With guidance and support from adults, recall information 

from experience or gather information from provided sources to answer a 

question. 

 

Modifications Special Education Students: (These are just suggested ideas to modify 

instruction.  All modifications and accommodations should be specific to 

each individual child’s IEP) 

How to Adapt Your Teaching Strategies to Student Needs 

 

English Language Learners: 

How to adapt lessons for ELL students by Dr. Denise Furlong 

 

Students at Risk of Failure: 

Modifications and Accommodations for At Risk Students 

 

Gifted Students: 

Gifted Students Modifications 

 

D indicates differentiation at the lesson level 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.readingrockets.org/article/how-adapt-your-teaching-strategies-student-needs
https://drive.google.com/a/freeholdboro.k12.nj.us/file/d/0BytNJjFPyeFOeEptdDdJSXFaSHc/view?usp=sharing
https://www.understood.org/en/learning-attention-issues/treatments-approaches/educational-strategies/common-modifications-and-accommodations
http://www.nagc.org/resources-publications/resources/timely-topics/common-core-state-standards-national-science-0
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Unit Plan Title 

 

Asking Questions  

Monitoring Comprehension 

Suggested Time Frame 3 Weeks 

 

 

Overview / Rationale 

 

In this unit, students will continue building on skills acquired in the previous units. Students will 

learn that reading is a cognitive process that involves comprehension of ideas. Questioning is a 

skill proficient readers use in all areas of their lives, both academic and professional. Good 

readers ask themselves questions as they read.  In this unit, readers will ask questions to help 

them set a purpose for reading and stimulate their thinking as they read.  Students will begin to 

dig deeper into their stories by using questioning strategies that will help them understand their 

stories better, maintain engagement, and interact with the text. Students should be encouraged to 

share their questions with partners, groups, or as a whole class. This will serve as scaffolding for 

those students for which this process might be still challenging and help others generate more 

questions, which in turn may lead to different understandings and points of views. 

By this time in the year, students’ reading fluency should continue to improve. This unit will 

address some “fix-up” or monitoring for comprehension lessons to provide students with 

resources to use during the times they realize “their minds got away from their reading.”   

 

Independent Reading 

Students should be spending time each day reading independently. This is a time to grow 

independence in reading. Each student should have his/her own tub, bag or box that holds their 

independent books. Readers should have 2-3 books on their independent level that they have not 

read in a group, and 2-3 books that are on their instructional level that they have worked on in a 

small group, and possibly a free choice book that is not leveled. Students’ reading stamina 

should have increased.  

 

Guided Reading 

Guided reading should continue during this unit. You will want to use information from the  

conferences you have had so far with your students as well as the running records you have done 

to help plan your guided reading groups. While students are meeting in guided reading groups, 

the remainder of the students should be participating in literacy centers and/or independent 

reading. 

 

Read Aloud 

Read aloud should be a separate time in addition to your reading workshop block. Depending on 

the unit of study you read aloud may be connected to your reading workshop block or it may be 

at a different time of day. Your read aloud block should be approximately 15 minutes.  
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Stage 1 – Desired Results  

Established Goals:  Common Core Standards 

 

Reading:  Literacy 

 

RL.1.1. Ask and answer questions about key details in a text. 

 

RL.1.2. Retell stories, including key details, and demonstrate understanding of their central 

message or lesson. 

 

RL.1.3. Describe characters, settings, and major event(s) in a story, using key details. 

 

RL.1.6. Identify who is telling the story at various points in a text. 

 

RL.1.9. Compare and contrast the adventures and experiences of characters in stories. 

 

Reading:  Foundational Skills 

 

RF.1.1Demostrate understanding of the organization and basic features of print. 

a. Recognize the distinguishing features of a sentence. 

 

RF.1.2 Demonstrate understanding of spoken words, syllables, and sounds (phonemes).  

a. Distinguish long from short vowel sounds in spoken single-syllable words. 

 b. Orally produce single-syllable words by blending sounds (phonemes), including consonant 

blends.  

c. Isolate and pronounce initial, medial vowel, and final sounds (phonemes) in spoken single-

syllable words.  

d. Segment spoken single-syllable words into their complete sequence of individual sounds 

(phonemes). 

 

RF.1.3 Know and apply grade-level phonics and word analysis skills in decoding words.  

a. Know the spelling-sound correspondences for common consonant digraphs.  

b. Decode regularly spelled one-syllable words.  

c. Know final –e and common vowel team conventions for representing long vowel sounds.  

d. Use knowledge that every syllable must have a vowel sound to determine the number of 

syllables in a printed word.  

e. Decode two-syllable words following basic patterns by breaking the words into syllables.  

f. Read words with inflectional endings.  

g. Recognize and read grade-appropriate irregularly spelled words.  

 

RF.1.4 Read with sufficient accuracy and fluency to support comprehension. 

d. Read grade-level text with purpose and understanding 

e. Read grade-level text orally with accuracy, appropriate rate and expression 

f. Use context to confirm or self-correct word recognition and understanding, rereading as 

necessary 
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Writing 

W.1.1. Write opinion pieces in which they introduce the topic or name the book they are writing 

about, state an opinion, supply a reason for the opinion, and provide some sense of closure. 

 

W.1.5 With guidance and support from adults, focus on a topic, respond to questions and 

suggestions from peers, and add details to strengthen writing as needed. 

 

W.1.6 With guidance and support from adults, use a variety of digital tools to produce and 

publish writing, including in collaboration with peers. 

W.1.8. With guidance and support from adults, recall information from experiences or gather 

information from provided sources to answer a question. 

 

 

Speaking and Listening 

 

S.L. 1.1 Participate in collaborative conversations with diverse partners about grade 1 topics and 

texts with peers and adults in small and larger groups. 

a. Follow agreed-upon rules for discussions (e.g., listening to others with care, speaking one at a 

time about topics and texts under discussion). 

b. Build on others’ talk in conversations by responding to the comments of others through 

multiple exchanges. 

c. Ask questions to clear up any confusion about the topics and texts under discussion. 

 

SL.1.2 Ask and answer questions about key details in a text read aloud or information presented 

orally or through other media.  

 

S.L.1.3 Ask and answer questions about what a speaker says in order to gather additional 

information or clarify something that is not understood. 

 

S.L.1.4 Describe people, places, things and events with relevant details, expressing ideas and 

feelings clearly. 

 

S.L.1.5 Add drawings or other visual displays to descriptions 

 

SL.1.6 Produce complete sentences when appropriate to task and situation.  

 

 

Language 

 

L.1.1 Demonstrate command of the conventions of standard English grammar and usage when 

writing or speaking.  

d. Use personal, possessive, and indefinite pronouns (e.g., I, me, my; they, them, their, anyone, 
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everything).  

g. Use frequently occurring conjunctions (e.g., and, but, or, so, because).  

h. Use determiners (e.g., articles, demonstratives).  

i. Use frequently occurring prepositions (e.g., during, beyond, toward).  

 

L.1.2 Demonstrate command of the conventions of standard English capitalization, punctuation, 

and spelling when writing.  

a. Capitalize dates and names of people. 

b. Use end punctuation for sentences.  

c. Use commas in dates and to separate single words in a series.  

d. Use conventional spelling for words with common spelling patterns and for frequently 

occurring irregular words. 

e. Spell untaught words phonetically, drawing on phonemic awareness and spelling conventions. 

 

L.1.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases 

based on grade 1 reading and content, choosing flexibly from an array of strategies.  

a. Use sentence-level context as a clue to the meaning of a word or phrase.  

c. Identify frequently occurring root words (e.g., look) and their inflectional forms (e.g., looks, 

looked, looking).  

 

L.1.5 With guidance and support from adults, demonstrate understanding of word relationships 

and nuances in word meanings.  

a. Sort words into categories (e.g., colors, clothing) to gain a sense of the concepts the categories 

represent.  

b. Define words by category and one by one or more key attributes (e.g., a duck is a bird that 

swims; a tiger is a large cat with stripes).  

c. Identify real-life connections between words and their use (e.g., note places at home that are 

cozy).  

 

L.1.6 Use words and phrases acquired through conversations, reading and being read to, and 

responding to texts, including using frequently occurring conjunctions to signal simple 

relationships (e.g., because) 

 

 

Enduring Understandings: 

 Readers ask themselves questions as they 

read to make sense of the text.  

 Readers will learn to ask their own questions, 

seek, pursue, and search for answers or 

deeper understanding.  

 Readers will set a purpose for reading.  

Essential Questions: 

 How do I interact with the text?  

 What do I do when I am confused or I do not 

understand what I am reading?  

 What do I do when I come to a word I do not 

know?  

 

Knowledge:  

 Students  stop reading and reread when 

comprehension is lost  

 Students ask questions before, during, and 

after reading. 

Skills: 

 Students will activate background 

knowledge.  

 Students will ask questions during reading to 

maintain engagement and enhance 
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 comprehension.  

 Students will ask questions after reading 

looking for an author’s message.  

 Students will apply “fix up” strategies when 

comprehension is lost.   

 

In this unit plan, the following 21st Century Life and Careers skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Career Ready Practices 

9.1 Personal Financial Literacy  E CRP1.    Act as a responsible and 

contributing citizen and employee. 

 Income and Careers   CRP2.    Apply appropriate academic 

and technical skills. 

 Money Management   CRP3.    Attend to personal health 

and financial well-being. 

 Credit and Debt Management  E CRP4.    Communicate clearly and 

effectively and with reason. 

 Planning, Saving, and Investing   CRP5.    Consider the environmental, 

social and economic impacts of 

decisions. 

 Becoming a Critical Consumer  E CRP6.    Demonstrate creativity and 

innovation. 

 Civic Financial Responsibility   CRP7.    Employ valid and reliable 

research strategies. 

 Insuring and Protecting   CRP8.    Utilize critical thinking to 

make sense of problems and 

persevere in solving them. 

9.2 Career Awareness, Exploration, and 

Preparation 

  CRP9.    Model integrity, ethical 

leadership and effective management. 

X Career Awareness   CRP10.  Plan education and career 

paths aligned to personal goals. 

 Career Exploration  E CRP11.  Use technology to enhance 

productivity. 

 Career Preparation   CRP12.  Work productively in teams 

while using cultural global 

competence. 

Interdisciplinary Connections 

Math, Social Studies, Science, Music, Art, Physical Movement, Technology 
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Student Resources 

Primary Source  

Readings 

Leveled classroom libraries  

Guided reading materials  

Secondary Source 

Readings 

Trade books  

Supporting Text pages  

Teacher Resources 

Texts: 

 A-Z leveled classroom libraries  

 Guided Reading, Teaching for Comprehension and Fluency, The Continuum of Literacy 

Leaning, and Word Matters Fountas and Pinnell  

 Guided Reading Library  

 Jumpstart to Literacy Binders  

 

 

Supplemental Workbooks: 

 

Websites: 
 http://www.readworks.org/ 

 https://www.readinga-z.com/ 

 www.starfall.com 

 http://www.carlscorner.us.com/ 

 www.readwritethink.org 

 

 

Worksheets: 

Signal Words for Text Structure (see appendix)  

 

Videos: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.readworks.org/
https://www.readinga-z.com/
http://www.starfall.com/
http://www.carlscorner.us.com/
http://www.readwritethink.org/
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Anchor Chart Suggestions:  

 

  

  
    

 

Stage 2 – Assessment Evidence 

Performance Task(s): 

Writing piece 

FRY word assessment every 4 weeks 

Running Records 

Small group/guided reading work   

Individual Conferences 

 

Other Evidence: 

Anecdotal Records 

Students’ completed graphic organizers 

Exit Tickets 

Learning Scales 

Benchmarks 

Rubrics 

 

Stage 3 – Learning Plan 

Instructional 

Strategies 

Descriptions 

Suggested 

Learning 

 

 Readers learn what is questioning. Readers learn questioning can help us 
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Activities 

 

 

 

*During this unit, 

students should 

be “book 

shopping” from 

the non-fiction 

section of the 

teacher’s library 

in order to apply 

the skills being 

taught during this 

unit.  

understand our stories better and figure out the deep meaning of the text. 

Questions help us understand people, places and situations better.  

 Readers ask lots of different kinds of questions as they read. Here are a 

few ways readers think about their questions: I wonder…? Why…? How 

come? … Huh? I’m confused about…What does this mean? … 

 Readers ask thick questions vs. thin questions 

 Readers read actively and “talk back to the text.” Careful readers read 

the words but also make sure their minds are always thinking about what 

is happening in the story. Readers stop and think, “What am I thinking 

about so far?” 

 Readers ask questions when they get a feeling as they read. 

 Readers ask a question when they are confused. 

 Readers ask a question when they are not sure they read a word 

correctly. Students will ask: “Does it sound right? Does it look right? 

Does it make sense?” 

 Readers question things that happen or things that characters do.  

 Readers can question an author’s message or point view. Readers can 

agree or disagree with it.  

 Readers learn that answers to their questions come from the text. To find 

the answers, readers need to reread to look for evidence from their text. 

At other times, answers might come from the text and their own minds. 

 Good readers reread when reading doesn’t make sense.  

 Good readers stop when a word doesn’t make sense. Good readers ask 

themselves three questions. Does it look right? Sound right? Make 

sense?  

 Good readers stop when they no longer have a mental picture of the text. 

Readers stop and use pictures to make meaning of text. Reread and make 

mental pictures. 

 Good readers stop when they are confused. Readers will ask questions, 

reread, and look for answers.  

  

Action Reading 

Week 1:  (Words ending in long e:  e.g. he, she, me, be) 

Week 2:  Y says I (at the end of a syllable or words:  e.g. by, my, fly) 

                Y says e (at the end of a 2 syllable word:  e.g. penny, funny) 

Week 3:  (Long Vowels) Review ie, igh.  Introuduce ind, ild, ign 

 

FRY Words (one phrase word per day after FRY list is completed) 

Week 1:  oil, sit, now, find, long, down, day, did 

Week 2:  get, come, made, may, part,  

 

Language: 

Week 1:  Use personal, possessive, and indefinite pronouns (e.g., I, me, 

my, they, them, their, anyone, everything).  Capitalize dates and names of 

people.   

Week 2:  Use frequently occurring conjunctions (e.g., and, but, or, so, 
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because).  Use determiners (e.g., articles, demonstratives).  Use end 

punctuation for sentences.   

Week 3:  Use frequently occurring prepositions (e.g., during, beyond, 

toward).  Use commas in dates and to separate single words in a series.  

 

Reading Strategies:  

Review Reading Strategies Daily  

 

Writings:  (Opinion Writing) 

Weeks 1-3:  Write an opinion writing piece providing three reasons for the 

way they think.  Student will provide an opinion with reasons. Student 

writing will include some details,, use transition words, and provide some 

sense of closure.  With guidance and support from adults, focus on a topic, 

respond to questions and suggestions from peers, and add details to 

strengthen writing as needed.  With guidance and support from adults, use 

a variety of digital tools to produce and publish writing. With guidance and 

support from adults, recall information from experiences or gather 

information from provided sources to answer a question.  

 

Modifications Special Education Students: (These are just suggested ideas to modify 

instruction.  All modifications and accommodations should be specific to 

each individual child’s IEP) 

How to Adapt Your Teaching Strategies to Student Needs 

 

English Language Learners: 

How to adapt lessons for ELL students by Dr. Denise Furlong 

 

Students at Risk of Failure: 

Modifications and Accommodations for At Risk Students 

 

Gifted Students: 

Gifted Students Modifications 

 

D indicates differentiation at the lesson level 

 

 

 

 

 

 

 

http://www.readingrockets.org/article/how-adapt-your-teaching-strategies-student-needs
https://drive.google.com/a/freeholdboro.k12.nj.us/file/d/0BytNJjFPyeFOeEptdDdJSXFaSHc/view?usp=sharing
https://www.understood.org/en/learning-attention-issues/treatments-approaches/educational-strategies/common-modifications-and-accommodations
http://www.nagc.org/resources-publications/resources/timely-topics/common-core-state-standards-national-science-0
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Unit Plan Title 

 

Making Inferences 

 

Suggested Time Frame 4 Weeks 

 

 

Overview / Rationale 

 

In this unit, students will continue building on skills acquired in the previous units. Students will 

learn that reading is a cognitive process that involves comprehension of ideas. Students use prior 

knowledge to make inferences about the text that they are reading. Inferences are evidence-based 

guesses. They are the conclusions a reader draws about the unsaid in a passage based on what is 

actually said by the author. Inferences drawn while reading are much like inferences drawn in 

everyday life. Students make inferences throughout their school day based on their peers’ 

physical appearance, actions, speech, or based on their teachers’ facial expressions, and body 

language. In this unit, students will be taught how to transfer these skills and strategies to their 

interactions with text. Readers will be taught to look at the evidence for their inferences and 

adjust them as needed.  

 

Independent Reading 

Students should be spending time each day reading independently. This is a time to grow 

independence in reading. Each student should have his/her own tub, bag or box that holds their 

independent books. Readers should have 2-3 books on their independent level that they have not 

read in a group, and 2-3 books that are on their instructional level that they have worked on in a 

small group, and possibly a free choice book that is not leveled. Students’ reading stamina 

should have increased.  

 

Guided Reading 

Guided reading should continue during this unit. You will want to use information from the  

conferences you have had so far with your students as well as the running records you have done 

to help plan your guided reading groups. While students are meeting in guided reading groups, 

the remainder of the students should be participating in literacy centers and/or independent 

reading. 

 

Read Aloud 

Read aloud should be a separate time in addition to your reading workshop block. Depending on 

the unit of study you read aloud may be connected to your reading workshop block or it may be 

at a different time of day. Your read aloud block should be approximately 15 minutes.  
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Stage 1 – Desired Results  

Established Goals:  Common Core Standards 

 

Reading:  Literature 

 

RL.1.1 Ask and answer questions about key details in a text. 

 

RL.1.2 Retell stories, including key details, and demonstrate understanding of their central 

message or lesson.  

 

RL.1.3 Describe characters, settings, and major events in a story, using key details.  

 

RL. 1.4 Identify words or phrases in stories or poems that suggest feelings or appeal to the 

senses.  

 

RL. 1.6 Identify who is telling the story at various points in a text.  

 

RL. 1.7 Use illustrations and details in a story to describe its characters, setting, or events.  

 

RL. 1.9 Compare and contrast the adventures and experiences of characters in stories.  

 

RL.1.10 With prompting and support, read prose and poetry of appropriate complexity for grade 

1.  

 

Reading:  Informational Text 

 

RI.1.1 Ask and answer questions about key details in a text.  

 

RI.1.2 Identify the main topic and retell key details of a text.  

 

RI.1.4 Ask and answer questions to help determine or clarify the meaning of words and phrases 

in a text. 

 

RI.1.10 With prompting and support, read informational texts appropriately complex for grade 1. 

 

Reading:  Foundational Skills 

 

RF.1.1 Demonstrate understanding of the organization and basic features of print. 

a. Recognize the distinguishing features of a sentence (e.g., first word, capitalization, ending 

punctuation) 

 

RF.1.2 Demonstrate understanding of spoken words, syllables, and sounds (phonemes).  

a. Distinguish long from short vowel sounds in spoken single-syllable words.  

b. Orally produce single-syllable words by blending sounds (phonemes), including consonant 
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blends.  

c. Isolate and pronounce initial, medial vowel, and final sounds (phonemes) in spoken single-

syllable words.  

d. Segment spoken single-syllable words into their complete sequence of individual sounds 

(phonemes).  

 

RF.1.3 Know and apply grade-level phonics and word analysis skills in decoding words.  

a. Know the spelling-sound correspondences for common consonant digraphs (two letters that 

represent one sound).  

b. Decode regularly spelled one-syllable words.  

c. Know final –e and common vowel team conventions for representing long vowel sounds.  

d. Use knowledge that every syllable must have a vowel sound to determine the number of 

syllables in a printed word.  

e. Decode two-syllable words following basic patterns by breaking the words into syllables.  

f. Read words with inflectional endings.  

g. Recognize and read grade-appropriate irregularly spelled words.  

 

RF.1.4 Read with sufficient accuracy and fluency to support comprehension.  

a. Read grade-level text with purpose and understanding.  

b. Read grade-level text orally with accuracy, appropriate rate, and expression.  

c. Use context to confirm or self-correct word recognition and understanding, rereading as 

necessary.  

 

Writings 

 

W.1.3 Write narratives in which they recount two or more appropriately sequenced events, 

include some details regarding what happened, use temporal words to signal event order, and 

provide some sense of closure.  

 

W.1.5 With guidance and support from adults, focus on a topic, respond to questions and 

suggestions from peers, and add details to strengthen writing as needed.  

 

W.1.6 With guidance and support from adults, use a variety of digital tools to produce and 

publish writing, including in collaboration with peers.  

 

W.1.8 With guidance and support from adults, recall information from experiences or gather 

information from provided sources to answer a question.  

 

Speaking and Listening 

 

SL.1.1 Participate in collaborative conversations with diverse partners about grade 1 topics and 

texts with peers and adults in small and large groups.  

a. Follow agreed-upon rules for discussions (e.g., listening to others with care, speaking one at a 

time about the topics and texts under discussion).  

b. Build on others’ talk in conversations by responding to the comments of others through 

multiple exchanges.  
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c. Ask questions to clear up any confusion about the topics and texts under discussion.  

 

SL.1.2 Ask and answer questions about key details in a text read aloud or information presented 

orally or through other media. 

 

SL.1.3 Ask and answer questions about what a speaker says in order to gather additional 

information or clarify something that is not understood. 

 

SL.1.4 Describe people, places, things, and events with relevant details, expressing ideas and 

feelings clearly.  

 

SL.1.5 Add drawings or other visual displays to descriptions when appropriate to clarify ideas, 

thoughts, and feelings.   

 

SL.1.6 Produce complete sentences when appropriate to task and situation.  

 

 

Language 

 

L.1.1 Demonstrate command of the conventions of standard English grammar and usage when 

writing or speaking.  

d. Use personal, possessive, and indefinite pronouns (e.g., I, me, my, they, them, their, anyone, 

everything).  

g. Use frequently occurring conjunctions (e.g., and, but, or, so, because).  

h. Use determiners (e.g., articles, demonstratives).  

i. Use frequently occurring prepositions (e.g., during, beyond, toward). 

 

 L.1.2 Demonstrate command of the conventions of standard English capitalization, punctuation, 

and spelling when writing.  

a. Capitalize dates and names of people. 

b. Use end punctuation for sentences. 

c. Use commas in dates and to separate single words in a series.  

d. Use conventional spelling for words with common spelling patterns and for frequently 

occurring irregular words. 

e. Spell untaught words phonetically, drawing on phonemic awareness and spelling conventions. 

 

L.1.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases 

based on grade 1 reading and content, choosing flexibility from an array of strategies.  

a. Use sentence-level context as a clue to the meaning of a word or phrase.  

b. Use frequently occurring affixes as a clue to the meaning of a word. 

 

 

Enduring Understandings: 

-Readers can make inferences about the text. 

-Readers can retell a story with details. 

-Readers can identify similarities and 

Essential Questions: 

 What can readers infer about the text? 

 How can readers summarize what they are 

reading? 
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differences. 

 
 How can readers identify main ideas and 

details? 

 How can readers find similarities and 

differences between and within texts? 

Knowledge: 

 Students will be able to make predictions, 

draw conclusions, and compare and contrast 

using details from the text. 

 

Skills: 

 Students will make inferences to understand 

characters, author’s message, and predictions.  

 Students will make conclusions about their 

reading.  

 Students will adjust their inferences when 

needed.  

 

In this unit plan, the following 21st Century Life and Careers skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Career Ready Practices 

9.1 Personal Financial Literacy  E CRP1.    Act as a responsible and 

contributing citizen and employee. 

 Income and Careers   CRP2.    Apply appropriate academic 

and technical skills. 

 Money Management   CRP3.    Attend to personal health 

and financial well-being. 

 Credit and Debt Management  E CRP4.    Communicate clearly and 

effectively and with reason. 

 Planning, Saving, and Investing   CRP5.    Consider the environmental, 

social and economic impacts of 

decisions. 

 Becoming a Critical Consumer  E CRP6.    Demonstrate creativity and 

innovation. 

 Civic Financial Responsibility   CRP7.    Employ valid and reliable 

research strategies. 

 Insuring and Protecting   CRP8.    Utilize critical thinking to 

make sense of problems and 

persevere in solving them. 

9.2 Career Awareness, Exploration, and 

Preparation 

  CRP9.    Model integrity, ethical 

leadership and effective management. 

X Career Awareness   CRP10.  Plan education and career 

paths aligned to personal goals. 

 Career Exploration  E CRP11.  Use technology to enhance 

productivity. 

 Career Preparation   CRP12.  Work productively in teams 

while using cultural global 

competence. 



62 
 

Interdisciplinary Connections 

Math, Social Studies, Science, Music, Art, Physical Movement, Technology 

 

 

Student Resources 

Primary Source  

Readings 

Leveled Classroom Library 

Guided Reading Materials  

Secondary Source 

Readings 

Trade Books  

Supporting Text pages  

Teacher Resources 

Texts: 

 A-Z leveled classroom libraries  

 Guided Reading, Teaching for Comprehension and Fluency, The Continuum of Literacy 

Leaning, and Word Matters Fountas and Pinnell  

 Guided Reading Library  

 Jumpstart to Literacy Binders  

 

 

Supplemental Workbooks: 

 

Websites: 
 http://www.readworks.org/ 

 https://www.readinga-z.com/ 

 www.starfall.com 

 http://www.carlscorner.us.com/ 

 www.readwritethink.org 

 

 

Worksheets: 

Signal Words for Text Structure (see appendix)  

 

Videos: 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.readworks.org/
https://www.readinga-z.com/
http://www.starfall.com/
http://www.carlscorner.us.com/
http://www.readwritethink.org/
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Anchor Chart Suggestions:  
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Stage 2 – Assessment Evidence 

Performance Task(s): 

Writing piece 

FRY word assessment every 4 weeks 

Running Records 

Small group/guided reading work   

Individual Conferences 

 

Other Evidence: 

Anecdotal Records 

Students’ completed graphic organizers 

Exit Tickets 

Learning Scales 

Benchmarks 

Rubrics 

 

Stage 3 – Learning Plan 

Instructional 

Strategies 

Descriptions 

Suggested 

Learning 

Activities 

 

 

 

 

 

 Readers will learn what is inferring and how it helps them as a reader. 

Using pictures, videos, or enacting emotions, students will understand 

that inferences are ideas that are probably true. We create these ideas by 

combining the clues the author gives us with the schema we have about a 

topic.  

 Good readers make inferences as they read. Readers will make inferences 

analyzing wordless picture books. Readers will discuss the possible 

feelings, dialogues, plots, etc. occurring in the book. Readers will provide 

evidence to support their thinking.  

 Good readers will make inferences about what will happen in their books 

based on the title, cover, and pictures (predictions). Readers will prove or 

disproof their inferences (predictions) as the story goes on, will adjust 

and continue making inferences (inferences). 

 Readers make inferences when reading poetry. Readers use the 
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description words the author use to give us a message as they do not 

always tell us what they are writing about.  

 Readers make inferences about characters’ traits based on what the 

characters say, do, and think. Readers look back in the text to find the 

evidence/clues that make them think a certain way about their characters. 

Teacher might want to use a two-column graphic organizer to model and 

record the information gathered. (This lesson could expand over several 

days as students develop character trait vocabulary)  

 Readers make inferences about how characters develop and change.  

 Readers make inferences about the theme of their stories. Good readers 

finish a book and wonder, “Why did the author write this story?” “What 

did he/she want me to learn?”  

 Readers will compare and contrast characters within and across books. 

 Readers will reflect on themes. Readers can agree or disagree with a 

theme by providing evidence from their texts.  

 Readers ask questions to “talk back to their text.” Good readers know to 

infer when the answers to their questions are not explicitly stated in the 

text.  

 Readers make inferences while they read. Inferences can help readers 

think about important things in different ways. Good readers recognize 

and reflect on the way their thinking changed after reading.  

 Readers make inferences while they read. Readers can infer the meaning 

of a word by using the information in the sentence, the rest of the 

paragraph, or a nearby illustration.  

 Readers can make inferences to figure out the meaning of unknown 

words by stopping and thinking about what they can do to help 

themselves. When the text is non-fiction, it helps to think about the topic 

and other words in the text may help readers figure out the meaning.  

 Good readers ask themselves questions as they read. Sometimes authors 

do not directly answer our questions in the text. Good readers infer the 

answers to those questions.  

 Good readers make inferences after reading to figure out the author’s 

message and how it relates to them.  

 Good readers will change/adjust their inferences as new clues appear or 

their inferences prove to be wrong.  

 

Action Reading 

Week 1:  (Long Vowels) Review oa, oe.  Introduce oll, olt, old 

Week 2:  (Diphthongs) au, aw 

Week 3:  all, alk, alt 

Week 4:  aught, ought 

 

FRY Words (One phrase each Monday-Thursday) 

 

Reading Strategies 

Review Reading Strategies daily 
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Language: 

Week 1: Use sentence-level context as a clue to the meaning of a word or 

phrase.  Use conventional spelling for words with common spelling 

patterns and for frequently occurring irregular words. 

Week 2:  Identify frequently occurring root words (e.g., look) and their 

inflectional forms (e.g., looks, looked, looking).  Spell untaught words 

phonetically, drawing on phonemic awareness and spelling conventions. 

Week 3:  Sort words into categories (e.g., colors, clothing) to gain a sense 

of the concepts the categories represent.  Define words by category and by 

one or more key attributes (e.g., a duck is a bird that swims; a tiger is a 

large cat with stripes).  Identify real-life connections between words and 

their use (e.g., note places at home that are cozy).  Use words and phrases 

acquired through conversations, reading and being read to, and responding 

to texts, including using frequently occurring conjunctions to signal simple 

relationships (e.g., because). 

Week 4:  Use common, proper, and possessive nouns.  Capitalize dates and 

names of people 

 

 

Writings:  (Narrative Writing) 

Weeks 1-4:  Write narratives in which they recount two or more 

appropriately sequenced events, include some details regarding what 

happened, use temporal words to signal event order, and provide some 

sense of closure.  With guidance and support from adults, focus on a topic, 

respond to questions and suggestions from peers, and add details to 

strengthen writing as needed.  With guidance and support from adults, use 

a variety of digital tools to produce and publish writing, including in 

collaboration with peers. With guidance and support from adults, recall 

information from experiences or gather information from provided sources 

to answer a question.  

 

Modifications Special Education Students: (These are just suggested ideas to modify 

instruction.  All modifications and accommodations should be specific to 

each individual child’s IEP) 

How to Adapt Your Teaching Strategies to Student Needs 

 

English Language Learners: 

How to adapt lessons for ELL students by Dr. Denise Furlong 

 

Students at Risk of Failure: 

Modifications and Accommodations for At Risk Students 

 

Gifted Students: 

Gifted Students Modifications 

 

D indicates differentiation at the lesson level 

http://www.readingrockets.org/article/how-adapt-your-teaching-strategies-student-needs
https://drive.google.com/a/freeholdboro.k12.nj.us/file/d/0BytNJjFPyeFOeEptdDdJSXFaSHc/view?usp=sharing
https://www.understood.org/en/learning-attention-issues/treatments-approaches/educational-strategies/common-modifications-and-accommodations
http://www.nagc.org/resources-publications/resources/timely-topics/common-core-state-standards-national-science-0
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Unit Plan Title 

 

Determining Importance  

 

Suggested Time Frame 4 Weeks 

 

 

Overview / Rationale 

 

In this unit, students will continue building on skills acquired in the previous units. Students will 

learn that reading is a cognitive process that involves comprehension of ideas. In determining 

importance, readers identify important ideas and facts, enabling them to mentally organize and 

thus more easily comprehend the essence of what they are reading. In this unit, students will be 

applying the skills learned in fiction and non-fiction.  

 

Independent Reading 

Students should be spending time each day reading independently. This is a time to grow 

independence in reading. Each student should have his/her own tub, bag or box that holds their 

independent books. Readers should have 2-3 books on their independent level that they have not 

read in a group, and 2-3 books that are on their instructional level that they have worked on in a 

small group, and possibly a free choice book that is not leveled. Students’ reading stamina 

should have increased.  

 

Guided Reading 

Guided reading should continue during this unit. You will want to use information from the  

conferences you have had so far with your students as well as the running records you have done 

to help plan your guided reading groups. While students are meeting in guided reading groups, 

the remainder of the students should be participating in literacy centers and/or independent 

reading. 

 

Read Aloud 

Read aloud should be a separate time in addition to your reading workshop block. Depending on 

the unit of study you read aloud may be connected to your reading workshop block or it may be 

at a different time of day. Your read aloud block should be approximately 15 minutes.  

 

 

Stage 1 – Desired Results  

Established Goals:  Common Core Standards 

 

Reading:  Literature 

 

RL.1.1 Ask and answer questions about key details in a text. 

 

RL.1.2 Retell stories, including key details, and demonstrate understanding of their central 

message or lesson.  
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RL.1.3 Describe characters, settings, and major events in a story, using key details.  

 

RL. 1.4 Identify words or phrases in stories or poems that suggest feelings or appeal to the 

senses.  

 

RL. 1.6 Identify who is telling the story at various points in a text.  

 

RL. 1.7 Use illustrations and details in a story to describe its characters, setting, or events.  

 

RL. 1.9 Compare and contrast the adventures and experiences of characters in stories.  

 

RL.1.10 With prompting and support, read prose and poetry of appropriate complexity for grade 

1.  

 

Reading:  Informational Text 

 

RI.1.1 Ask and answer questions about key details in a text.  

 

RI.1.2 Identify the main topic and retell key details of a text.  

 

RI.1.4 Ask and answer questions to help determine or clarify the meaning of words and phrases 

in a text. 

 

RI.1.10 With prompting and support, read informational texts appropriately complex for grade 1. 

 

Reading:  Foundational Skills 

 

RF.1.1 Demonstrate understanding of the organization and basic features of print. 

a. Recognize the distinguishing features of a sentence (e.g., first word, capitalization, ending 

punctuation) 

 

RF.1.2 Demonstrate understanding of spoken words, syllables, and sounds (phonemes).  

a. Distinguish long from short vowel sounds in spoken single-syllable words.  

b. Orally produce single-syllable words by blending sounds (phonemes), including consonant 

blends.  

c. Isolate and pronounce initial, medial vowel, and final sounds (phonemes) in spoken single-

syllable words.  

d. Segment spoken single-syllable words into their complete sequence of individual sounds 

(phonemes).  

 

RF.1.3 Know and apply grade-level phonics and word analysis skills in decoding words.  

a. Know the spelling-sound correspondences for common consonant digraphs (two letters that 

represent one sound).  

b. Decode regularly spelled one-syllable words.  

c. Know final –e and common vowel team conventions for representing long vowel sounds.  

d. Use knowledge that every syllable must have a vowel sound to determine the number of 
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syllables in a printed word.  

e. Decode two-syllable words following basic patterns by breaking the words into syllables.  

f. Read words with inflectional endings.  

g. Recognize and read grade-appropriate irregularly spelled words.  

 

RF.1.4 Read with sufficient accuracy and fluency to support comprehension.  

a. Read grade-level text with purpose and understanding.  

b. Read grade-level text orally with accuracy, appropriate rate, and expression.  

c. Use context to confirm or self-correct word recognition and understanding, rereading as 

necessary.  

 

Writings 

 

W.1.3 Write narratives in which they recount two or more appropriately sequenced events, 

include some details regarding what happened, use temporal words to signal event order, and 

provide some sense of closure.  

 

W.1.5 With guidance and support from adults, focus on a topic, respond to questions and 

suggestions from peers, and add details to strengthen writing as needed.  

 

W.1.6 With guidance and support from adults, use a variety of digital tools to produce and 

publish writing, including in collaboration with peers.  

 

W.1.8 With guidance and support from adults, recall information from experiences or gather 

information from provided sources to answer a question.  

 

Speaking and Listening 

 

SL.1.1 Participate in collaborative conversations with diverse partners about grade 1 topics and 

texts with peers and adults in small and large groups.  

a. Follow agreed-upon rules for discussions (e.g., listening to others with care, speaking one at a 

time about the topics and texts under discussion).  

b. Build on others’ talk in conversations by responding to the comments of others through 

multiple exchanges.  

c. Ask questions to clear up any confusion about the topics and texts under discussion.  

 

SL.1.2 Ask and answer questions about key details in a text read aloud or information presented 

orally or through other media. 

 

SL.1.3 Ask and answer questions about what a speaker says in order to gather additional 

information or clarify something that is not understood. 

 

SL.1.4 Describe people, places, things, and events with relevant details, expressing ideas and 

feelings clearly.  

 

SL.1.5 Add drawings or other visual displays to descriptions when appropriate to clarify ideas, 
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thoughts, and feelings.   

 

SL.1.6 Produce complete sentences when appropriate to task and situation.  

 

 

Language 

 

L.1.1 Demonstrate command of the conventions of standard English grammar and usage when 

writing or speaking.  

d. Use personal, possessive, and indefinite pronouns (e.g., I, me, my, they, them, their, anyone, 

everything).  

g. Use frequently occurring conjunctions (e.g., and, but, or, so, because).  

h. Use determiners (e.g., articles, demonstratives).  

i. Use frequently occurring prepositions (e.g., during, beyond, toward). 

 

 L.1.2 Demonstrate command of the conventions of standard English capitalization, punctuation, 

and spelling when writing.  

a. Capitalize dates and names of people. 

b. Use end punctuation for sentences. 

c. Use commas in dates and to separate single words in a series.  

d. Use conventional spelling for words with common spelling patterns and for frequently 

occurring irregular words. 

e. Spell untaught words phonetically, drawing on phonemic awareness and spelling conventions. 

 

L.1.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases 

based on grade 1 reading and content, choosing flexibility from an array of strategies.  

a. Use sentence-level context as a clue to the meaning of a word or phrase.  

b. Use frequently occurring affixes as a clue to the meaning of a word. 

 

 

Enduring Understandings: 

-Readers can make inferences about the text. 

-Readers can retell a story with details. 

-Readers can identify similarities and 

differences. 

 

Essential Questions: 

 What can readers infer about the text? 

 How can readers summarize what they are 

reading? 

 How can readers identify main ideas and 

details? 

 How can readers find similarities and 

differences between and within texts? 

Knowledge: 

 Students will be able to recognize the 

elements of nonfiction. 

 Students will apply their understanding of 

nonfiction elements to a variety of texts. 

 Students will know that nonfiction text is 

read to gain information. 

 Students will know that to read nonfiction 

Skills: 

 Students will identify characters’ traits and 

feelings. 

 Students will find deeper meanings in their 

books (theme). 

 Students will recognize different characters’ 

points of view. 

 Students will use text features in non-fiction 
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text effectively they need to utilize nonfiction 

text features. 

 Students will identify the main idea of their 

fiction and non-fiction texts to enhance 

comprehension.  

 

to determine what important information to 

remember.  

 

 

In this unit plan, the following 21st Century Life and Careers skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Career Ready Practices 

9.1 Personal Financial Literacy  E CRP1.    Act as a responsible and 

contributing citizen and employee. 

 Income and Careers   CRP2.    Apply appropriate academic 

and technical skills. 

 Money Management   CRP3.    Attend to personal health 

and financial well-being. 

 Credit and Debt Management  E CRP4.    Communicate clearly and 

effectively and with reason. 

 Planning, Saving, and Investing   CRP5.    Consider the environmental, 

social and economic impacts of 

decisions. 

 Becoming a Critical Consumer  E CRP6.    Demonstrate creativity and 

innovation. 

 Civic Financial Responsibility   CRP7.    Employ valid and reliable 

research strategies. 

 Insuring and Protecting   CRP8.    Utilize critical thinking to 

make sense of problems and 

persevere in solving them. 

9.2 Career Awareness, Exploration, and 

Preparation 

  CRP9.    Model integrity, ethical 

leadership and effective management. 

X Career Awareness   CRP10.  Plan education and career 

paths aligned to personal goals. 

 Career Exploration  E CRP11.  Use technology to enhance 

productivity. 

 Career Preparation   CRP12.  Work productively in teams 

while using cultural global 

competence. 

Interdisciplinary Connections 

 

Other standards covered: 
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Student Resources 

Primary Source  

Readings 

 

Secondary Source 

Readings 

 

Supporting Text pages  

Teacher Resources 

Texts: 

 A-Z leveled classroom libraries  

 Guided Reading, Teaching for Comprehension and Fluency, The Continuum of Literacy 

Leaning, and Word Matters Fountas and Pinnell  

 Guided Reading Library  

 Jumpstart to Literacy Binders  

 

 

Supplemental Workbooks: 

 

Websites: 
 http://www.readworks.org/ 

 https://www.readinga-z.com/ 

 www.starfall.com 

 http://www.carlscorner.us.com/ 

 www.readwritethink.org 

 

 

Worksheets: 

Signal Words for Text Structure (see appendix)  

 

Videos: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.readworks.org/
https://www.readinga-z.com/
http://www.starfall.com/
http://www.carlscorner.us.com/
http://www.readwritethink.org/
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Anchor Chart Suggestions:  
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Stage 2 – Assessment Evidence 

Performance Task(s): 

Writing piece 

FRY word assessment every 4 weeks 

Running Records 

Small group/guided reading work   

Individual Conferences 

 

Other Evidence: 

Anecdotal Records 

Students’ completed graphic organizers 

Exit Tickets 

Learning Scales 

Benchmarks 

Rubrics 

 

Stage 3 – Learning Plan 

Instructional 

Strategies 

Descriptions 

Suggested 

Learning 

Activities 

 

 

 

 

 

 Good readers can tell the difference between important and unimportant 

information in the text through concrete experiences. Teacher can plan 

the pasta or purse activity (see anchor chart suggestions) to explain 

important vs. unimportant information 

 Good readers can tell the difference between important vs. unimportant 

information in fiction by connecting T-S, T-T, T-W 

 Good readers can determine what is important vs. interesting in fiction.  

 Good readers can identify the most important events in fiction as they 

learn about plot.  (This lesson can expand over a few days)  

 Good readers can explain the most important events of fiction in a 

retelling or summary.  

 Good readers can determine the theme, author’s message, and/or moral 

in fiction 

 Good readers determine author’s purpose reading fiction and non-

fiction.  

 Good readers determine what is important to remember and what can be 

ignored when reading non-fiction. 

 Good readers understand non-fiction text structure or organization (This 

can expand over a few days)  

 Some Common Text Structures 

• Topic/Detail 

• Chronological Sequence 

• Compare/Contrast 

• Problem/Solution 

• Question/Answer 

• Narrative 

• Hybrid 

 Good readers determine important information as they read. One way 
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readers determine importance is by paying attention to the text features 

and text structure by skimming and scanning the text. 

 Good readers determine importance by paying attention to headings and 

sub-headings in their texts.  

 Good readers determine importance by keeping track and remembering 

new learning that occurs during their reading.  

 Good readers determine what is important vs. what is interesting by 

thinking, “What does the author want me to learn? What important ideas 

have I learned so far?”  

 Good readers determine what is important by asking questions and 

setting a purpose for reading. Good readers will stop and search for the 

answers to their questions. Good readers will infer the answer to some of 

the questions that are not in the book. If curious, good readers will 

search for the answer to their questions in different books or texts.  

 Good readers are always combining reading strategies to determine 

importance. Readers use schema, read the words, reread, and we make 

inferences. Most importantly, good readers are always making their 

reading makes sense and that they understand the deeper meaning of the 

text. 

 

Action Reading 

Week 1:  (Diphthongs) ou, ow 

Week 2:  (Diphtongs) oo (food), oo (book), oi, oy 

Week 3:  (Short vowels) ink, ank, unk 

Week 4:  (Short vowels) ing, ang, ong, ung 

 

FRY Words (One phrase each Monday-Thursday) 

 

Reading Strategies 

Review Reading Strategies daily 

 

Writings:  Teacher’s Option 

Weeks 1-4:  Students will write any of the previously reviewed genres for 

additional reinforcement.   

Modifications Special Education Students: (These are just suggested ideas to modify 

instruction.  All modifications and accommodations should be specific to 

each individual child’s IEP) 

How to Adapt Your Teaching Strategies to Student Needs 

 

English Language Learners: 

How to adapt lessons for ELL students by Dr. Denise Furlong 

 

Students at Risk of Failure: 

Modifications and Accommodations for At Risk Students 

 

Gifted Students: 

http://www.readingrockets.org/article/how-adapt-your-teaching-strategies-student-needs
https://drive.google.com/a/freeholdboro.k12.nj.us/file/d/0BytNJjFPyeFOeEptdDdJSXFaSHc/view?usp=sharing
https://www.understood.org/en/learning-attention-issues/treatments-approaches/educational-strategies/common-modifications-and-accommodations
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Gifted Students Modifications 

D indicates differentiation at the lesson level 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.nagc.org/resources-publications/resources/timely-topics/common-core-state-standards-national-science-0
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Unit Plan Title 

 

Summarizing and Synthesizing Information  

 

Suggested Time Frame 2 Weeks 

 

 

Overview / Rationale 

 

In this unit, students will continue building on skills acquired in the previous units. Students will 

learn that reading is a cognitive process that involves comprehension of ideas. In this unit 

students will practice and apply the skills needed to summarize as the foundation skill for 

synthesis. Synthesis takes place during and after reading. It is the process of creating a mental 

plan-a blueprint-for what we’re reading, experiencing, or learning-and then continually revising 

the plan as we recall or encounter new information. This means think about the order of 

important events and how they come together to create meaning. Our thinking changes as our 

understanding changes. When you synthesize, you are taking all the information you have read 

and recreating it in an organized way. Students will apply all the previously acquired skills in 

order to create new theories, ideas, and draw conclusions about their reading.  

 

 

Independent Reading 

Students should be spending time each day reading independently. This is a time to grow 

independence in reading. Each student should have his/her own tub, bag or box that holds their 

independent books. Readers should have 2-3 books on their independent level that they have not 

read in a group, and 2-3 books that are on their instructional level that they have worked on in a 

small group, and possibly a free choice book that is not leveled. Students’ reading stamina 

should have increased.  

 

Guided Reading 

Guided reading should continue during this unit. You will want to use information from the  

conferences you have had so far with your students as well as the running records you have done 

to help plan your guided reading groups. While students are meeting in guided reading groups, 

the remainder of the students should be participating in literacy centers and/or independent 

reading. 

 

Read Aloud 

Read aloud should be a separate time in addition to your reading workshop block. Depending on 

the unit of study you read aloud may be connected to your reading workshop block or it may be 

at a different time of day. Your read aloud block should be approximately 15 minutes.  
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Stage 1 – Desired Results  

Established Goals:  Common Core Standards 

 

Reading:  Literature 

 

RL.1.1 Ask and answer questions about key details in a text. 

 

RL.1.2 Retell stories, including key details, and demonstrate understanding of their central 

message or lesson.  

 

RL.1.3 Describe characters, settings, and major events in a story, using key details.  

 

RL. 1.4 Identify words or phrases in stories or poems that suggest feelings or appeal to the 

senses.  

 

RL. 1.6 Identify who is telling the story at various points in a text.  

 

RL. 1.7 Use illustrations and details in a story to describe its characters, setting, or events.  

 

RL. 1.9 Compare and contrast the adventures and experiences of characters in stories.  

 

Reading:  Informational Text 

 

RI.1.1 Ask and answer questions about key details in a text.  

 

RI.1.2 Identify the main topic and retell key details of a text.  

 

RI.1.4 Ask and answer questions to help determine or clarify the meaning of words and phrases 

in a text. 

 

RI.1.10 With prompting and support, read informational texts appropriately complex for grade 1. 

 

Reading:  Foundational Skills 

 

RF.1.1 Demonstrate understanding of the organization and basic features of print. 

a. Recognize the distinguishing features of a sentence (e.g., first word, capitalization, ending 

punctuation) 

 

RF.1.2 Demonstrate understanding of spoken words, syllables, and sounds (phonemes).  

a. Distinguish long from short vowel sounds in spoken single-syllable words.  

b. Orally produce single-syllable words by blending sounds (phonemes), including consonant 

blends.  

c. Isolate and pronounce initial, medial vowel, and final sounds (phonemes) in spoken single-

syllable words.  

d. Segment spoken single-syllable words into their complete sequence of individual sounds 

(phonemes).  
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RF.1.3 Know and apply grade-level phonics and word analysis skills in decoding words.  

a. Know the spelling-sound correspondences for common consonant digraphs (two letters that 

represent one sound).  

b. Decode regularly spelled one-syllable words.  

c. Know final –e and common vowel team conventions for representing long vowel sounds.  

d. Use knowledge that every syllable must have a vowel sound to determine the number of 

syllables in a printed word.  

e. Decode two-syllable words following basic patterns by breaking the words into syllables.  

f. Read words with inflectional endings.  

g. Recognize and read grade-appropriate irregularly spelled words.  

 

RF.1.4 Read with sufficient accuracy and fluency to support comprehension.  

a. Read grade-level text with purpose and understanding.  

b. Read grade-level text orally with accuracy, appropriate rate, and expression.  

c. Use context to confirm or self-correct word recognition and understanding, rereading as 

necessary.  

 

Writings 

 

W.1.5 With guidance and support from adults, focus on a topic, respond to questions and 

suggestions from peers, and add details to strengthen writing as needed.  

 

W.1.6 With guidance and support from adults, use a variety of digital tools to produce and 

publish writing, including in collaboration with peers.  

 

W.1.8 With guidance and support from adults, recall information from experiences or gather 

information from provided sources to answer a question.  

 

Speaking and Listening 

 

SL.1.1 Participate in collaborative conversations with diverse partners about grade 1 topics and 

texts with peers and adults in small and large groups.  

a. Follow agreed-upon rules for discussions (e.g., listening to others with care, speaking one at a 

time about the topics and texts under discussion).  

b. Build on others’ talk in conversations by responding to the comments of others through 

multiple exchanges.  

c. Ask questions to clear up any confusion about the topics and texts under discussion.  

 

SL.1.2 Ask and answer questions about key details in a text read aloud or information presented 

orally or through other media. 

 

SL.1.3 Ask and answer questions about what a speaker says in order to gather additional 

information or clarify something that is not understood. 

 

SL.1.4 Describe people, places, things, and events with relevant details, expressing ideas and 
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feelings clearly.  

 

SL.1.5 Add drawings or other visual displays to descriptions when appropriate to clarify ideas, 

thoughts, and feelings.   

 

SL.1.6 Produce complete sentences when appropriate to task and situation.  

 

 

Language 

 

L.1.1 Demonstrate command of the conventions of standard English grammar and usage when 

writing or speaking.  

d. Use personal, possessive, and indefinite pronouns (e.g., I, me, my, they, them, their, anyone, 

everything).  

g. Use frequently occurring conjunctions (e.g., and, but, or, so, because).  

h. Use determiners (e.g., articles, demonstratives).  

i. Use frequently occurring prepositions (e.g., during, beyond, toward). 

 

 L.1.2 Demonstrate command of the conventions of standard English capitalization, punctuation, 

and spelling when writing.  

a. Capitalize dates and names of people. 

b. Use end punctuation for sentences. 

c. Use commas in dates and to separate single words in a series.  

d. Use conventional spelling for words with common spelling patterns and for frequently 

occurring irregular words. 

e. Spell untaught words phonetically, drawing on phonemic awareness and spelling conventions. 

 

L.1.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases 

based on grade 1 reading and content, choosing flexibility from an array of strategies.  

a. Use sentence-level context as a clue to the meaning of a word or phrase.  

b. Use frequently occurring affixes as a clue to the meaning of a word. 

 

 

Enduring Understandings: 

● Readers monitor overall meaning, important 

concepts and themes as they read, 

understanding that their thinking evolves in 

the process 

● Readers retell what they have read as a way 

of synthesizing 

● Readers synthesize to understand more 

clearly what they have read, pulling all of 

their strategies together 

● Readers extend their synthesis of the literal 

meaning of a text to the inferential level 

Essential Questions: 

 How do I find the theme of the story?  

 What do I do to check my understanding of 

the text?  

 How can I remember information from a 

non-fiction text?  
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● Readers capitalize on opportunities to share, 

recommend, and criticize books they have 

read 

 

Knowledge: 

 Students will make conclusions based on 

their reading.  

 

 

Skills: 

 Students will apply all previously learned 

comprehension skills to be able to make 

effective inferences, retell and summarize 

by connecting the story events to the theme 

and the important concepts the author 

attempted to convey.  

 

In this unit plan, the following 21st Century Life and Careers skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Career Ready Practices 

9.1 Personal Financial Literacy  E CRP1.    Act as a responsible and 

contributing citizen and employee. 

 Income and Careers   CRP2.    Apply appropriate academic 

and technical skills. 

 Money Management   CRP3.    Attend to personal health 

and financial well-being. 

 Credit and Debt Management  E CRP4.    Communicate clearly and 

effectively and with reason. 

 Planning, Saving, and Investing   CRP5.    Consider the environmental, 

social and economic impacts of 

decisions. 

 Becoming a Critical Consumer  E CRP6.    Demonstrate creativity and 

innovation. 

 Civic Financial Responsibility   CRP7.    Employ valid and reliable 

research strategies. 

 Insuring and Protecting   CRP8.    Utilize critical thinking to 

make sense of problems and 

persevere in solving them. 

9.2 Career Awareness, Exploration, and 

Preparation 

  CRP9.    Model integrity, ethical 

leadership and effective management. 

X Career Awareness   CRP10.  Plan education and career 

paths aligned to personal goals. 

 Career Exploration  E CRP11.  Use technology to enhance 

productivity. 

 Career Preparation   CRP12.  Work productively in teams 

while using cultural global 

competence. 
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Interdisciplinary Connections 

Math, Social Studies, Science, Music, Art, Physical Movement, Technology 

 

 

 

Student Resources 

Primary Source  

Readings 

Leveled Classroom Libraries  

Guided Reading Materials  

Secondary Source 

Readings 

Trade Books  

Supporting Text pages  

Teacher Resources 

Texts: 

 A-Z leveled classroom libraries  

 Guided Reading, Teaching for Comprehension and Fluency, The Continuum of Literacy 

Leaning, and Word Matters Fountas and Pinnell  

 Guided Reading Library  

 Jumpstart to Literacy Binders  

 

 

Supplemental Workbooks: 

 

Websites: 
 http://www.readworks.org/ 

 https://www.readinga-z.com/ 

 www.starfall.com 

 http://www.carlscorner.us.com/ 

 www.readwritethink.org 

 

 

Worksheets: 

Signal Words for Text Structure (see appendix)  

 

Videos: 

 

 

 

 

 

 

 

 

 

 

 

http://www.readworks.org/
https://www.readinga-z.com/
http://www.starfall.com/
http://www.carlscorner.us.com/
http://www.readwritethink.org/
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Anchor Chart Suggestions:  
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Stage 2 – Assessment Evidence 

Performance Task(s): 

Writing piece 

FRY word assessment every 4 weeks 

Running Records 

Small group/guided reading work   

Individual Conferences 

 

Other Evidence: 

Anecdotal Records 

Students’ completed graphic organizers 

Exit Tickets 

Learning Scales 

Benchmarks 

Rubrics 

 

Stage 3 – Learning Plan 

Instructional 

Strategies 

Descriptions 

Suggested 

Learning 

Activities 

 

 

 

 

 

 Good readers can summarize a story or non-fiction text by retelling the 

main ideas of their text and connecting it to a central theme.  

 Good readers summarize by telling what is important in a way that 

makes sense without telling too much.  

 Readers summarize to monitor their comprehension.  

 Readers top periodically to summarize and integrate new learning (Stop-

Think-React) 

 Readers use their own words to summarize.  
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 Good readers synthesize information before, during and after reading. 

Good readers predict and create theories about what their stories will be 

about and adjust their thinking as they read digging deeper into the story.  

 Good readers synthesize information by allowing their thinking to grow 

and change as they read. Readers can read some and think deeply about 

what they just read, think some and think deeply again carrying over 

their ideas and reconstructing their thoughts about the story.  

 Good readers understand thinking changes as they read.  

 Readers can use the sentence stems,  

“I was thinking this was about_________ now I am thinking that it is 

about____.” 

“This is really different than I thought it was going to be…” 

“At first I thought…”  

“OK, I’m getting it now…” 

 Good readers try to understand the message the author is trying to give 

them during reading and keep adjusting their thinking as they draw new 

conclusions about their stories.  

 Good readers monitor meaning, important concepts and themes as they 

read, understanding that their thinking evolves in the process. 

 Good readers draw conclusions about their stories and look for evidence 

to support their thinking.  

 

 

 

Action Reading 

Week 1:  ce, ci, cy, ge, gi, gy 

Review chucks every day and work on those that seem to be challenging to 

your students.  

 

FRY Words (One phrase each Monday-Thursday) 

 

 

 

Reading Strategies 

Week 1:  Review Reading Strategies daily 

 

Writings:  (Teacher’s Option) 

Teacher will choose from the previous genres which might require 

additional reinforcement.  

 

Language:  

Week 1: Use frequently occurring adjectives.  Use conventional spelling 

for words with common spelling patterns and for frequently occurring 

irregular words.  Spell untaught words phonetically, drawing on phonemic 

awareness and spelling conventions. 

Week 2:  Produce and expand complete simple and compound declarative, 
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interrogative, imperative, and exclamatory sentences in response to 

prompts.  Use frequently occurring affixes as a clue to the meaning of a 

word.  

Week 3:  Distinguish shades of meaning among verbs differing in manner 

(e.g., look, peek, glance, stare, glare, scowl) and adjectives differing in 

intensity (e.g., large, gigantic) by defining or choosing them or by acting 

out the meanings.  Use words and phrases acquired through conversations, 

reading and being read to, and responding to texts, including using 

frequently occurring conjunctions to signal simple relationships (e.g., 

because)  

 

Modifications Special Education Students: (These are just suggested ideas to modify 

instruction.  All modifications and accommodations should be specific to 

each individual child’s IEP) 

How to Adapt Your Teaching Strategies to Student Needs 

 

English Language Learners: 

How to adapt lessons for ELL students by Dr. Denise Furlong 

 

Students at Risk of Failure: 

Modifications and Accommodations for At Risk Students 

 

Gifted Students: 

Gifted Students Modifications 

 

D indicates differentiation at the lesson level 

 

 

 

http://www.readingrockets.org/article/how-adapt-your-teaching-strategies-student-needs
https://drive.google.com/a/freeholdboro.k12.nj.us/file/d/0BytNJjFPyeFOeEptdDdJSXFaSHc/view?usp=sharing
https://www.understood.org/en/learning-attention-issues/treatments-approaches/educational-strategies/common-modifications-and-accommodations
http://www.nagc.org/resources-publications/resources/timely-topics/common-core-state-standards-national-science-0

